Quality Education for All

INITIATIVES & INNOVATIONS
Transforming Delhi Education

Deputy Chief Minister
Govenment of NCT of Delhi
Delhi's school education reforms have been recognised
across the country and the world as a benchmark for
policymakers. The dramatic turnaround in the condition of
Delhi's government schools has brought us closer to our goal
of providing quality and accessible education to every child in
Delhi.
Education is a leveller in an unequal society like ours. The
only way to build a more just society is by ensuring equal
opportunity for all. The remarkable improvement in
government schools has led to a narrowing of the acute class
divide between children studying in private and government
schools. We have operated on the principle of “No Child Left
Behind” with a focus on ensuring every single child’s interests
are looked after. Whether it is through large scale upgrade of
building infrastructure and capacity expansion, or through
advanced teacher training focused on improving learning
outcomes, the government's interventions have been
thoughtfully designed to create maximum impact.
D e l h i g ove r n m e n t s c h e m e s l i ke C h u n a u t i 2 0 1 8 ,
strengthening of SMCs and the Mentor Teacher Program have
attracted academic researchers from across the world. In fact,
Harvard University is conducting a study assessing the
impact of our work on SMCs.
The last three years have been spectacular for Delhi's
government schools. As Education Minister, I can only be
proud of the progress we have made.
Warm regards,.

Manish Sisodia

Chief Secretary
Government of NCT of Delhi
Education of students, whether at school level or for higher
and technical education, must be both comprehensive and
holistic. Our system must bring out trained students who are
able to apply their educational inputs for gaining requisite
skills and subsequent employment. It is signi icant that
Government of Delhi has earmarked around 25 % of the
annual budget education. The budget is being used, inter alia,
for improving the educational infrastructure including
capacity building of both Principals and Teachers as also
introducing good practices for improving the teaching –
learning processes.
I am happy to note that the Directorate of Education along
with the Directorate of Higher Education and Training &
Technical Education have brought out this compendium of
initiatives taken by the Government in this sector. It is useful
to have an inventory of reforms and innovations so that best
practices can be disseminated and emulated.
I would like to congratulate Secretary (Education), the
Directors of School Education/Higher Education/Training &
Technical Education along with their dedicated team
members for their eﬀorts towards transforming the
education system and making it more vibrant to meet the
progressive needs of all students. I also congratulate all
students, teachers, school Administrators, School
Management Committee members and other Civil Society
members for their commitment to eﬀect improvements in
this sector.

Anshu Prakash

Smt Punya Salila Srivastava
Secretary (Education)
It is a matter of immense pride for me to present this
compilation of initiatives, innovations and reforms
undertaken by the 'Team Education' in Delhi.
The team, in a cohesive and integrated manner, has been
working towards making education more meaningful and
contemporary, and enhancing the system's eﬀectiveness to
reach out to the last child. Our quality initiatives are focusing
on transforming and augmenting infrastructure, building the
capacities of our teachers, engaging parents and community
in education, increasing educational and skilling
opportunities for youth, and building vibrant linkages
between school education, skill development, technical and
higher education.
I hope that, together, we continue to build upon our initiatives
and achieve our objective of quality education for all.

Punya Salila Srivastava

LEARNING

Chunauti 2018
Supporting the last child in class to learn

Background
It is a national concern that high proportion
of children, despite spending ive to eight
years in school cannot even a simple text or
solve maths operations. This is the issue not
just for India but for many developing
countries.

¨ Launched in June 2016
¨ Impacting 9.5 lakh students

from grades 6 to 9
¨ Aimed to bridge the learning

gaps of grade 6 - 8 and
ensuring zero dropouts in
grade 9

As a result of the weak foundational learning
skills, children of the government schools of
¨ Students divided on the basis
Delhi have been facing an uphill task to
of their learning levels and
graduate from Class 9 to 10. Since 2013-14,
provided with additional
there has been continuous decline in the
learning support
pass percentage which is close to 50%. The
reason for such decline in pass percentage of
Std 9 was attributed to the learning de icits
at the primary level, continuing into middle school, and the child getting promoted, year after
year to higher class. Thus, the Directorate of Education launched Chunauti 2018 with the goal
to ensure that by 2018, there should be:
1. Substantial increase in the pass percentage of Class 9.
2. All Students in upper primary grades should be able to read, write and do basic maths.
3. All students attain the prescribed learning outcomes appropriate to their grades.
This initiative directly impacts about 9.5 lacs students enrolled in Std 6 to 9 of its 1024
schools.
Activities
To begin with, a baseline assessment of learning levels of all the students from Std 6 to 9 was
done in three domains – ability to read Hindi text, ability to read English text and basic
pro iciency in maths. The results were digitised and then analysed. In Std 6, 7 and 8, about
56% of the students could not read grade appropriate textbooks. This corresponded with the
number of students who were then failing in Std 9 and were at the risk of dropping out. What
was happening was that children, who had fallen behind, in primary grades, continued to lag
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behind, while the teachers strived only to complete her weekly syllabus, and strictly followed
the textbook, focussing on the irst few benches of students.
As part of the intervention to address the issue of accumulated learning de icit, students of
each of the three classes- 6, 7 and 8 were divided into two groups- Pratibha and Nishtha. For
those in Std 9, were divided into three groups- Pratibha, Nishtha and Vishwas. The division
was primarily based on their learning level determined through the baseline assessment and
accordingly the child was placed in either Pratibha or Nishtha group of their respective class
based on their learning level. This was done to provide contextual learning support
appropriate to their respective groups. Vishwas group was for those who have failed in Std 9
repeatedly and were given the option to take Std 10 exam of CBSE under modi ied Patrachar
scheme of Delhi Government.
As a irst step to operationalise diﬀerentiated teaching learning approach, a specialised
content was designed for all three groups. Teachers were trained to involve children, even on
the last bench, proactively, rather than follow the textbook - chalk and talk methodology
blindly. Special material to strengthen the foundational learning Skills (reading, writing and
basic maths pro iciency) was also created and used to ill the learning gaps of initial years.
During the Summative Assessments (under Continuous and Comprehensive Evaluation) two
types of question papers were administered to students, depending on their learning path, so
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as to test what the child knows, rather than what the child does not know.
After irst 2 months of implementation, Reading Campaign was taken up in mission mode, to
focus on supporting children in learning to read their textbooks.
Impact and key takeaways
Through Vishwas group, 59,897 students took the Patrachar Exam of CBSE under the
Modi ied Patrachar scheme as compared to 3500 students in previous year. Going by the
trend of previous years, most of these students would have certainly dropped out of the
school had they not been reassured and supported through Chunauti 2018. They attended
classes in their own schools during regular hours like any other student, participated in all
school activities, and got all scholarship bene its. Further, instead of Maths, subjects like
Home Science and Painting, were oﬀered after approval of CBSE. About 11% students passed
this exam in 2017 as against 3.5% in previous year. For the remaining, the Directorate has tied
up with National Institute for Open Schooling (NIOS) whereby they will take the NIOS exam to
clear Std 10 in 2017 with the transfer of credit in the subject they cleared in CBSE exam.
Further, the exam result of Std 6, 7 and 8 improved in numerical terms from 60%, 61%, and
65% to 66%, 69% and 73% respectively. Through the Reading Campaign, nearly 1 lac
students of Std 6 to 8 moved from non reader to reading grade appropriate text. The
downslide is Std 9 result was reversed and somewhat improved, from 51 % to 52% in 2017.
Besides, this is achieved while retaining the pass percentage of 88% in Std 12 and improving
the pass percentage of Std 10 by 3 percentage points to 92% as compared to previous year.
M o s t i m p o r t a n t l y,
te a c h e r s h ave n ow
accepted that their
responsibility is not to
mechanically complete
syllabus alone. The
second half of the
classroom benches are
a l s o
t h e i r
responsibility because
in an education system
where 50% of its
students are not at
grade appropriate level
and consequently fail
cannot be considered
to be doing justice to its
children.
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Reading Campaign
Enabling all children to read

Background
This campaign was launched on the occasion
of Teacher's Day in 2016. On this day, an oath
wa s t a ke n by t h e e n t i re E d u c a t i o n
Department of the Government of NCT Delhi,
led by the Education and Deputy Chief
Minister Mr. Manish Sisodia that they will
strive to get all children reading in Hindi
luently by Children's day. The campaign
focussed on all children of Std 6 to 8 of the
Directorate of Education, Government of
NCT Delhi schools who could not read their
textbooks.
The target group for the Campaign was
determined on the basis of Reading
Assessment conducted of all enrolled
children of Std 6 and those children of Std 7
and 8 who have scored less than 33% marks
in the combined Summative Assessment of
previous classes. These children of Std 7 and
8 were not included in the reading
assessment as having scored more than 33%
marks in each of the 5 subjects with the pen
and paper test, it was unlikely that they
would not be able to read a passage from
their own textbook.

¨ Launched on Teacher's day

and concluded on Children's
day of 2016
¨ Focused on children of Std 6

to 8 of the Directorate of
Education, Delhi
¨ Target group determined on

the basis of reading level of
students as determined
through baseline.
¨ Basic learning material for

the campaign was developed
by Pratham. It consisted of
short stories, paragraphs and
word cards.
¨ Onsite support to school

teachers was provided
through regular visits by
Mentor Teachers
¨ Among the targeted group,

about 1 lac students learnt to
read an advance story which
is a proxy of grade
appropriate reading.

The reading assessment tool, which was
administered on one on one basis by the
teachers, has 6 levels- beginner, letter, word, paragraph (Std 1 level competency), Story (Std 2
level competency) and Advance Story (having an excerpt of about 100 words from the text
book of Std 6). The highest level attained by the child is recorded as her/his reading level.
Hence a child who is at paragraph level means that he can read letters, words and paragraphs
but not story or advance story.
Out of the total of 6,32,370 children enrolled in Std 6 to 8 of DoE Schools, the Reading
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Campaign focussed on 3,52,112 i.e. 56% of the total enrolled children. In other words, these
children were between Beginners to Story level and needed support and focus to be able to
read advance story which is equivalent to their grade level text.
Activities
The campaign began with half a day orientation of 2 teachers from each school on reading
pedagogy. The sessions were facilitated by the Mentor Teachers (an academic resource group
for the Delhi government schools based at SCERT). Thereafter, a set of 30 short stories, 30
paragraph and word cards (each card has 12 paragraphs and a set of words), a compendium of
48 activities that could be carried out with children at diﬀerent reading levels and phonetic
cards/charts were given to each school. This formed the basic teaching learning material for
the campaign. During the campaign, onsite support to teachers was provided through regular
visits by Mentor Teachers. The Mentor Teachers also demonstrated the activities to the
teachers by doing it with children. The onsite support was followed up by daily cue cards
through whatsapp having the story of the day and activities that can be done with children.
The Heads of Schools (HoS) assigned a batch of upto 20 children to one teacher of their school.
At least one hour of focussed reading activities were conducted by the teachers with her/his
group daily. Learning progress was tracked with the help of six samples of reading
assessment tools given to each school. Every Saturday, the teachers used one sample to assess
the reading level of children in his/her group. The level was recorded on the white board and
put up in front of the HoS's of ice. The reading level of children that week and the previous
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week was stated on the board.
Weekly tracking enabled the teachers to speci ically look at the cases of children showing no
improvement or those who were absent for most part of the week. Teachers devised their own
strategies to reach out to those children.
To engage parents and communities, the School Management Committees (SMCs) organised
“Reading Mela” on the weekends where they would invite parents and demonstrate the
activities that they could do at home to help their child learn to read. These Melas were
organised either in school premises or at some community space.
Impact and key takeaways
Just like the baseline, the inal reading assessment of children was conducted by teachers
themselves. These assessments were conducted in the second half of November 2016.
Thereafter, for external validation, about 2000 Students of 9 DIETs spread across diﬀerent
parts of Delhi to assess 10% randomly selected children by central MIS team for each school.
The assessment by DIET students found consistency in case of 85% children of the highest
two reading levels reported by the schools.
Based on the inal assessment and its comparison with baseline, it was found that in Std 6,
46% children can read advance stories as against only 25% in baseline. Further, there was a
reduction from 32% to 14% among children of this class who could not read even a simple
text of Std 1 level. In Std 7, the proportion of children who could now read advance stories was
64% as against 52% in baseline. Only 10% children of this class could not read a text of Std 1
level as opposed to 24% in baseline and in Std 8, the percentage of children who could read
advance stories increased from 55% to 68% and children who could not read even a Std 1
level text reduced from 20% to 8%.
Further, as a result of this campaign, almost 1 lac children have learnt to read advance stories.
Among the children who were targeted in the campaign, 30% of Std 6, 28% of Std 7 and 32% of
Std 8 have learnt to read advance stories.
However, one of the areas of concern is the fact that nearly 11% children of Std 6-8 continue to
be at a level where they can just recognise few words or letters or not even that. In terms of
absolute numbers, this is about 65,000 children. A diﬀerent strategy would be required for
these children- for reaching out as well as for learning support.
One of the most signi icant achievements of the campaign has been the eﬀorts of teachers in
reaching out to that child who was otherwise “lost in the crowd” including children with
special needs. They made eﬀorts to understand why some children were not making progress
and used innovative methods to support their learning. The Directorate has supplemented
these eﬀorts by launching “Operation Smile” in its schools to support children with learning
disabilities also. Having built the momentum now, all schools are having daily reading period
in which children read story books available in their libraries and the SMCs are continuing to
organise “Reading Melas” to involve parents and communities in supporting the learning of
their children.
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Pragati series
Supplementary learning material for children to bridge the gap

Prof. Yashpal committee report, 'Learning
without burden' (1993) marked a major
milestone for pedagogic reforms in India as
it accepted and advocated the requirement
for child centered education. But the
committee in its report also said that, “the
child centered education and activity based
teaching learning method are talked about
but are seldom practiced in our school.” This
progressive report was referred by the
national steering committee of National
Curriculum Framework 2005 which in its
report laid down child centered guidelines
for curriculum makers based on the
principles of constructivism.

¨ Basic content for Pragati was

The new NCERT textbooks followed in the
Government Schools of Delhi are based on
NCF 2005 but even then the pedagogy inside
the classrooms has not changed over the last
decade.

¨ So far, four editions of Pragati

¨ Collaborated with NGO

Pratham to create
foundational learning
material for classes 6 to 8
called Pragati.
¨ The idea was expanded by

SCERT Delhi to create Pragati
series of supplementary
learning material which is
aligned with the topics of
respective subjects and
grades.
created by teachers, edited by
Mentor Teacher and
reviewed by subject experts
from DIETs.

books namely Pragati 1, 2, 3,
During January-March 2016, a team of
4 already printed and
teachers from the DoE schools worked
circulated through regular
closely with the content team of NGO
revisions that incorporate
Pratham to create foundational learning
the feedback of teachers.
material. These materials were for the
students of Std 6 to 8 in ive subjectsEnglish, Hindi, Maths, Science and Social
Science and it was named PRAGATI. The material was printed and distributed by the Delhi
Bureau of Textbooks (DBTB) to all students of aforesaid classes of all DoE schools.
Activities
While Pragati served as a good resource to strengthen the foundational learning skills of
students in these classes, it was felt that a more structured approach be followed to expand
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the scope of Pragati by creating a series of contextualized support material to strengthen the
learning of students in upper primary grades. Thus, it was recommended that the format of
annual INSET training organised by SCERT for TGTs be changed. It was proposed that there
should be a 4 days' workshop of Teachers where existing content and pedagogy would be
discussed and new content for supplementary activity based learning be created by the
teachers themselves. In a facilitated setting, they will also create worksheets and activities
which would form a basic resource material for supplementary learning material.
Accordingly, in the 4-days workshop that was organised by SCERT during May-June 2016,
nearly 24,000 TGTs, in small groups, reviewed the textbooks of classes 6 to 8 in their
respective subject groups and created the content for supplementary learning material based
aligned with the topics in the syllabus. Thus, the core content for supplementary learning
material for all subjects was created by this group of Teachers during the INSET workshops,
which was edited by sub groups of mentor teachers of diﬀerent subjects. This material was
then reviewed by Senior Lecturers of DIETs who are specialist of that subject. It was named
Pragati 2.
Pragati 2 attempts to realize the curricular goals set by the National Curricular Framework
2005, which had recommended that children's life at school must be linked to their life
outside the school. Pragati 2, like NCERT textbooks, follows the core principles suggested by
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NCF 2005 but diﬀers in its approach in terms of the presentation of the content and the
methodology used for strengthening of the understanding of concepts. It uses dialogues and
stories to communicate eﬀectively with children on complex issues/concepts. Also the
language has been kept simple. It also includes lots of exercises and worksheets to enable
children to re lect, analyse and express. The editorial team has taken due care to refer to only
the prescribed NCERT textbooks as the source of facts and explanations for Pragati 2.
Since the response to this new initiative was very positive from both teachers and students,
building upon the curricular resource created by the teachers themselves, work on Pragati 3
was undertaken in February 2017 to create supplementary learning material for the content
to be covered during irst term of 2017-18. Pragati 3 by nature of its curricular design
remained a supplementary textbook but with much improved content and pedagogic
approach based on the feedback received from teachers and students of the previous two
versions. Hindi, English and Maths series of Pragati 3 is divided into 2 parts- Part 1 designed as
bridge material to help reduce the learning gap and Part 2 having the content of irst term.
Also Pragati 3 included small texts as it was sought by the teachers, though the language was
kept very simple. In other subjects such as Social Science, a dialogue based approach was
followed for explaining chapters in a simple manner. Thus, it was used in schools during April
to September 2017.
Having built the academic infrastructure for Pragati series of supplementary learning
material, Pragati 4 was created referring the syllabus of Second term of the academic session
2017-18 in Std 6 to 8 of DoE schools. After the inalization of the content and its editing by the
Mentor Teachers, led by Subject experts from DIETs, the material in print ready form was
developed by the Publication Department of SCERT and it is being used in schools between
November 2017 to February 2018.
Impact and key takeaways
This entire process has generated supplementary learning material which is aligned with the
topics of prescribed NCERT textbooks.
The series of supplementary learning material was able to set a new child centric pedagogic
discourse in the classrooms of DoE schools. Mentor teachers through their regular visits to
schools supported teachers in using it. During this process they were also able to discuss and
collect feedback from teachers and students.
For Directorate of Education, Government of Delhi, the process and material of Pragati is
considered as “work in progress”. It is not a substitute for prescribed text books, instead, it is
an additional material to support, assist and strengthen teaching and learning.
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Summer Camps
Learning with fun

The Delhi Government organized Summer
Camps, second year in a row. The camps
were launched in summer break of 2016 in
555 Delhi government school as a pilot. With
the immense success and the feedback
received from students, teachers and
parents, it was decided to scale up the camps
by conducting them in all the 1024 schools in
Delhi in 2017.
The main idea behind these camps is to get
students coming from MCD schools
familiarized with their new schools, develop
and activity-based learning process and for
students to have fun by way of doing art,
craft, role play etc. This year, the camp was
also seen as a substantial opportunity to get
parents involved in their child's education
and importance was laid on parental
involvement.

¨ Organized across 1024

schools of Delhi
¨ Focused on developing

activity based learning
process among the students
¨ Themes for the Summer

camp were Learning and fun
¨ Activities involved reading

content, art and craft
activities and some role play,
dance or games
¨ Weekly showcase by children

motivated parents to
participate in the camp
¨ SMC members and teachers

encouraged the parents to
visit the camp
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Activities
The camps ran from May 11 to June 3, 2017, and were three-hour long, from 7:30 to 10:30 in
the morning, six days a week. The main themes for Summer camp 2017 were 'Learning, Fun
and Attitude'. All the activities were designed keeping in mind the themes and parental
involvement in mind.
n Learning involved reading/writing using the material developed by Pratham and the

working group
n Fun theme included games, energisers and activities such as singing, dancing and role

plays, art and craft, painting.
n Attitude involved activities with parents to increase parent involvement and to inculcate

certain attitude in children along with certain values. Students were divided in groups of
ive, called “Buddies”. These groups were heterogeneous, and were formed based on the
learning-level assessment of class 6 students. All the activities in this theme would be
conducted in buddy groups. Through the groups, responsibility was inculcated in
students as they were responsible for all the group members. A daily question was also
included in the content to develop curiosity and a questioning mind in students.
The content for the camp had three sub-themes running across three weeks – currency,
transport and clothing. This was prepared by NGO Pratham.
What did the camp look like?
Each school had one guest teacher and two class 10th volunteers for every 30 students, who
conducted all the activities, reading/learning sessions. The HoS, SMC members and other
teachers were also present on the orientation days, Saturdays and last day of the camp when
parents would visit school.
In most schools, the day was generally started with some physical activity such as exercise on
the morning, whereas some schools also had a prayer in the morning. The next three hours
entailed a mix of reading content, art and craft activities and some role play, dance or games in
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the playground generally. Some schools also had computer classes for the students during the
camp. The library was also open throughout the camp, so students could read borrow and
read books.
Teachers either gave a small break for refreshments during the camp or distributed it in the
end. Before leaving for the day, students were given a strip of paper containing a question for
them to ask to parents. These daily questions were based on the topic of the week. Teachers
would discuss this question the next day with all the children. This ensured that the students
are interacting with parents daily, and also encouraged peer sharing.
On the four days that parents visited the camps (11, 20, 27 May and June 3), activities and
games were conducted with parents. The structure of these days was such that it would involve
students showcasing activities they did and learnt the entire week. The thought of sharing or
displaying one's learning in front of parents was a key motivator to get parents to school.
To keep the attendance increasing, constant reminders were sent to teachers and SMC
members to inform parents about when they need to visit the camp next (the parents were
already informed about this irst day itself though). Schools were also advised (by publishing
a circular) to contact parents through SMSs, telephone and other means to ensure their
participation.

Post each week, the attendance results were shared with these stakeholders, to encourage
their eﬀorts to bring more parents to school. On analyzing the attendance trend, it was
observed that the percentage of parents increased each Saturday.
Impact & key takeaways
The daily activities in the camp encouraged peer sharing and got students to interact and
engage with their parents, thus building on their interpersonal skills. According to teachers,
the students became the biggest motivators to get the parents to school, more than the
teachers or SMC members. With constant involvement in the summer camp, parents got
encouraged to be more responsive toward eﬀorts by school.
At the end of the camp, feedback was sought from guest teachers about their experience in the
camp, by calling them. Teachers were glad that parents were also invited at the camp this year,
and were hopeful that this might increase their involvement in their child's studies
throughout the year.
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Learning Maths with 'Jodogyan'
Developing Mathematical thinking in children since early years

Background
'Is it possible that our children come out of
school not just knowing how to add and
subtract, multiply and divide, but also with
the sheer joy of having tools that they can use
to answer questions – of the life around
them, of things seen and unseen?' This was
the question which was asked some two
decades ago and whose answer was sought
and found in Shakurpur, where Jodo Gyan is
located. Starting as an eﬀort to have another
type of academics that raised questions from
the ground and yet connected to
international research whenever needed,
Jodo Gyan has continued as a non-funded
non-pro it social enterprise that tries to
make for all children learning what it was
meant to be.

¨ Started in 2015 for children

in classes 1 and 2 and to
extend with one class each
year to go up to Class 5
¨ Teachers were sensitised to a

diﬀerent view of
mathematics involving
thinking and reasoning
¨ Children were supported to

solve problems by supporting
the use of methods that they
can connect to, for instance;
the empty number line
¨ The results of the mid-term

assessment conducted in May
2017 show a three-fold
improvement as compared to
baseline

But this also meant starting at a diﬀerent
point from where people are used to starting
¨ By midline about 40% of the
– in mathematics not from doing number
children of the programme
manipulations in standard format and then
were able to locate numbers
learning to apply it to solve problems, but
correctly.
starting from a situation that makes sense
and letting number sense or algebraic
thinking emerge from it. This led to the
designing of anchoring contexts and
trajectories to support learning for the diﬀerent concepts.

In 2015, the current intervention in Delhi government schools was started in order to make
mathematics meaningful for children in classes 1 and 2 and to extend with one class each year
to go up to Class 5. Along with this an enrichment programme for the other primary classes is
also envisaged.
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Activities
Practice-based professional development
The teachers were introduced the concept of indirect teaching for developing conceptual
understanding rather than directly teaching children to answer the expected assessment
questions. They were also sensitised to a diﬀerent view of mathematics – involving thinking
and reasoning.
Flexibility and thinking in problem
solving
One of the concerns of the project has
been to empower the children to solve
problems by supporting the use of
methods that they can connect to. The
use of the empty number line supports
the mental methods that children tend
to use. The endline which was conducted
in piloted schools towards the end of
Class 2 beginning of Class 3 showed that
children had started using the empty
number line as a tool to express their
thinking.
Connecting to real life situations
One of the major problems in school
learning is that children are not able
to connect to word such a question
many children would simply add the
two numbers. We found during end
line assessment, that there was a
signi icant diﬀerence between the
response of the children in the
Problems and choose an appropriate
solution method. Thus for example
when asked programme and non-programme classes. This is even more signi icant
considering that the programme children have had one year less of school instruction. As
can be seen in each of the schools the number of children who simply added the two
numbers was signi icantly less and in two schools there was not even one child.
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Impact and key takeaways
Assessments have shown that there has been a signi icant improvement in the number sense
levels of children in the pilot programme as shown by the ability of children to order numbers
up to 100 on an empty number line.
The results of the mid-term assessment conducted in May 2017 (B) show a three-fold
improvement as compared to baseline (calculated) (A). By midline about 40% of the children
of the programme were able to locate numbers correctly. Activities for strengthening number
sense continued into Class 3 and the endline assessment of May 2017 (C) showed further
improvement.
What is even more signi icant is that the levels reached by these children in Class 3 (beginning
of Class 4) (C) is more than the levels of children at end of Class 4 (beginning of Class 5) in the
non-programme classes of the same schools (D).
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Kala Utsav
Promoting artistic talent

Background
Rashtriya Madhyamik Shiksha Abhiyan
(RMSA) organizes Kala Utsav to recognize
the importance of aesthetics and artistic
experiences for secondary-level students,
which play a major role in creating
awareness of India's rich cultural heritage
and its vibrant diversity. The Utsav is an
initiative of the Ministry of Human Resource
Development (MHRD) under RMSA, to
promote arts in education by nurturing and
showcasing the artistic talent of school
students at the secondary stage in the
country. The Utsav promotes art in
education by nurturing and showcasing the
artistic talent of school students at the
secondary stage in the country through
music, theatre, dance, visual arts and crafts
at the district, state and National level.

¨ Kala Utsav is held to

showcase the rich heritage
and culture, customs and
traditions of other states to
enable people to understand
and appreciate the diversity
in India
¨ NCT of Delhi was paired with

Sikkim for the year 2016-17
¨ Participation from 4235

students across 750 schools
¨ Delhi State won First prize in

Music at the National Level in
2016
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Activities
State level Kala Utsav was organized this year on the theme “Ek Bharat Shreshtha Bharat”
(EBSB) depicting the state of Sikkim in Delhi. EBSB scheme, an initiative of Ministry of Human
Resource Development, is a novel approach to create an environment which promotes
learning between states by sharing best practices and experiences. The aim is to showcase the
rich heritage and culture, customs and traditions of other states for enabling people to
understand and appreciate the diversity in India. This exchange programmes underscore the
unity of cultures while celebrating diversity. Under the scheme, NCT of Delhi has been paired
with Sikkim for the year 2016-17.
Over 4235 students from 750 schools participated in the competition. Out of these, 547 were
from Government schools, 41 Government aided and 162 private schools. The state level
winners from here will participate in the national level competition at Bhopal in the irst week
of January 2018.
Impact and key takeaways
Delhi State won First prize in Music at the National Level in 2016. All the 10 members of Delhi
State First Prize winning Team were Visually Impaired and some were physically challenged
too from the J.P.M Senior Secondary School (for the Blind). Joint Second prize in Visual Arts at
the National Level. S.K.V No.1 Gandhi Nagar School won the Second Prize in Visual Arts.
Kala Utsav helps in enhancing the various skills of the participants and prepares them as
ambassadors of our culture. It helps the students in identifying and understanding our
diverse tangible and intangible cultural expressions. This is not a onetime activity but the
beginning of a complete process of identifying, exploring, understanding, practicing, evolving
and showcasing the artistic experience. Once part of the process, the participants do not just
perform pieces from their living traditions only, but will rather live that cultural experience
while documenting 'online project' as part of their Kala Utsav entry. The participation in the
online projects for Kala Utsav would involve exploration of multiple resources for research
and documentation. This in turn has promoted team work and collaboration rather than
relying on individual means or resources. As an eﬀort to mainstream students with special
needs (diﬀerently-abled and from diverse socio-economic backgrounds) and celebrating
their abilities, Kala Utsav is envisaged as a fully integrated platform. Sharing the stage
collectively by boys, girls, students from disadvantaged groups and students with special
needs a precursor in breaking many existing stereotypes.
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Research on Early Childhood Care and Education
Gaining insights on providing high quality Pre-School experiences

Background
The irst eight years of a child, known as the
e a rly c h i l d h o o d ye a r s , a re gl o b a l ly
acknowledged to be the most critical period
for children's lifelong growth, development
and learning.

¨ Catering to the need of 3-6

year-old children with
learning and well-being
¨ ECEDC will provide high

quality play based preschool
experience

Early childhood is a major focus at Amedkar
¨ 10 Centres to engage children
University Delhi (AUD) as it oﬀers academic
in slum clusters
MA Education (Early Childhood Care and
Education), professional (BVoc in Early
¨ Provide sites for faculty and
C h i l d h o o d C e n t re M a n a g e m e n t a n d
student research
Entrepreneurship) and research
programmes (Centre for Early Childhood
Education and Development) across units.
This triadic focus irstly enables a robust understanding of the speci ic challenges in the
implementation of ECCE services across the country and especially in Delhi and secondly,
supports the development of strategies that need to be adopted by the government for
providing quality ECCE services.
The Government of National Capital Territory of Delhi, proposed that the Centre for Early
Childhood Education and Development (CECED), AUD set up 10 pilot Early Childhood
Education and Development Centres (preschools) across Delhi, speci ically in slum clusters
and unauthorized colonies. These centres will be housed in Basti Vikas Kendras (BVKs)
managed by the Delhi Urban Shelter Improvement Board (DUSIB). The focus of these
preschools will be to provide developmentally and contextually appropriate play-based
learning for 3-6 year-old children.
Intervention
The ECE Centres will oﬀer a variety of services including:
n Early Learning and development will be fostered through developmentally and

contextually appropriate practices. Thus, it will enable children to develop their own
identities, and respect social, economic, cultural, linguistic and religious diversity.
n Health and Hygiene: The centres will connect families with existing medical, dental, and

mental health services to ensure that children are receiving the services they need.
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n Community well-being: The centres will support and strengthen parent-child

relationships and engage families around children's learning and development.
n Sustainability and Community ownership: The ECCE centres will engage families and

communities in various initiatives so that they see themselves as partners in the
development and learning of their children and the well-being of the community.
n Mentoring Relationship: Mentors working across Centres will enable the teachers to

develop their practices organically and connect with the community and families. Their
role will not be that of 'fault inding', but supporting teachers on planning, classroom
instruction and resource development.
Impact
By providing a high quality play based preschool experience, the ECE Centres will build upon
children's cognitive, socio-emotional, early language and literacy and early numeracy skills
during the preschool years to improve children's learning outcomes in early grades.
The aim of setting up the ECE Centres is to have a “demonstration” eﬀect i.e., for teachers,
parents, tutors, siblings and to others to observe how eﬀectively the activities are conducted
to enhance learning of children.
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Each of these ECCE Centre aims to cater to 40-50 children. In total, the Centres will impact
approximately 400 children and their families and communities in Delhi in the pilot phase
which will increase in the next phases when the Centres would be scaled up in phases to 3000
preschools, impacting a large population of Delhi.
These Centres would provide sites for faculty and student research, observation and teaching
practice for students, documentation of good practices and thus forging deeper interactions
between the classroom and the ield of practice in ECCE.
Key takeaway
The opinions, needs and voices of the stakeholders of the centres - families, community and
social representatives are critical and these have been included in the development of the
programme.
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While the curriculum needs to provide pathways for teachers to implement a
developmentally and contextually appropriate programme, there need to be spaces in the
curriculum to bring in voices of children and address the diversity of the community.
The rigorous documentation process will enable the preschool programme to be scalable
which may be adapted by other organizations later.
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BRIDGING THE GAP
BETWEEN SCHOOL AND HOME

Empowering School Management Committees
Revitalising community leadership to manage functioning of schools

Background
Under the Right to Free and Compulsory
Education Act 2009, also known as RTE, all
schools other than unaided ones are
required to form a School Management
Committee (SMC), comprising of 16
members; with one each HoS, Teacher
Convener, Social Worker and member of
local authority along with 12 parents as
members. The SMCs have been very active in
the past two years to impact the education
system in Delhi.
Some of the major functions of the SMCs are:
n Monitor the working of the school
n Supporting school authorities in

creating a school development plan
n Ensure enrolment and continues

attendance of students
n Monitor mid-day meal in the school,

e n s u r i n g t h a t t e a c h e r s a re n o t
overburdened with non-academic
duties other than those speci ied

¨ DoE partnered with the NGO

Saajha to work on SMCs
through a two pronged
intervention model, i.e.
intensive and scale model
¨ SMC members were trained

on increasing eﬀectiveness
of SMC training content,
delivery, thus building a
smooth state level process
¨ Simpli ied grievance

resolving process were
instituted and
responsiveness to the need of
the school and the parents
was increased
¨ SMC sabhas were conducted

for parent representatives of
all schools in a constituency
talk to the concerned
department one on one about
the issues faced by the school
¨ Through SMC app, schools,

communities, and parents
were connected directly with
decision makers through a
simple mobile application
¨ SMCs conducted Reading

Melas aimed to to help achieve
the common goals set under
'Every child can read' plan
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Activities
Directorate of Education partnered with Saajha, a non-pro it organisation to develop a two
pronged intervention model, i.e. intensive and scale model. In the intensive model, Saajha
worked directly with school stakeholders, where as in the scale model they worked closely
with the government Machinery. In Academic year 2016-17, the broad focus areas of
interventions were:I. Training of School Management Committee (SMC) Members: This program focused on
increased eﬀectiveness of SMC training content, delivery, and built a smooth state level
process. Designing content and Training of Trainers were amongst the key areas of this
program.
The content for SMC training was collaboratively developed by Saajha and SCERT Delhi. The 3
key central points were to make the content modular to ensure smooth reach out across 280
training venues, co-learning to maximise learning experience for each stakeholder and
conclude with clear actionable to ensure immediate implementation.
The Modular training kit included participants' booklet and lash cards. Every session was
adapted into a group activity and co-learning was ensured. Questions with Multiple Right
Answers, Case Study Analysis and Interviews were introduced. Along with communicating
Key policy Information, there were two main deliverables of the training: School Plan with a
goal, action steps and roles and responsibilities and SMC Workbook to guide on-ground
implementation.
II. Governance: Simpli ied grievance resolving process and increased responsiveness to the
need of the school and the parents. Admission Committee, SMC Sabha and SMC Mobile
Application were the key tools.
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Impact and key takeaways
Admissions: The goal was to smoothen the non-plan admission process of over 1,00,000
students which was a cumbersome exercise for the families with limited reading abilities and
illiterate population. A workforce of around 173 people was stationed at the ground level to
accelerate the admission process and over 1000 grievances were resolved. Overall a 10%
increase of admissions was reported.
SMC Sabha: SMC Sabha is a platform of dialogue formed by Ministry of Education and Delhi
Directorate of Education, wherein every department linked to schools are brought together to
discuss about the issues and challenges faced by the school and the departments. In an SMC
sabha, parent representatives of all schools in a constituency talk to the concerned
department one on one about the issues faced by the school. Parent members also try to
understand the challenges that the departments are facing.
SMC App: Connecting schools,
communities, and parents directly
with decision makers through a
simple mobile application. The
app ensures simple collection of
grievance at the school level and
enabling decision makers to take
prompt and informed actions
through aggregated and
prioritized dashboard. The app
has been developed in partnership
with Mindtree, an Indian IT irm.
The App was launched on
December 28, 2017 in the
presence of around 16000 SMC
members.
Summer Camps: Primary
education of student is the responsibility of MCD schools and students undergo a transfer
procedure to DoE schools that are responsible for Secondary education. In order to ensure a
smooth transition from feeder primary schools to secondary schools, summer camps were
organised for approximately 27000 students of class 6th.
Reading Mela: Reading Mela was a community involvement program which was
conceptualised, designed and implemented by Saajha in collaboration with SCERT. Reading
Melas were organised by SMC in schools, parks and other community spaces in Delhi. Reading
Melas aimed to build awareness around learning in and around the community by bringing
together the parents and the community as a whole to help achieve the common goals set
under 'Every child can read' plan.
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Mega Parent Teacher Meeting
Creating an atmosphere of mutual trust among Parents and Teachers

Background
As the eﬀorts made by parents and teachers
play a vital role in the all round development
of the student, it is imperative to harness
their eﬀorts in an ef icient way. Therefore, in
order to bridge the communication gap and
develop a harmonious relationship between
parents and teachers a Parent Teachers'
Meeting (PTM) was introduced in each of the
Government School under Directorate of
Education in a large way from 2016.

¨ Started in 2016 as Mega PTM

across all government school
on the same day.
¨ Mega Parent Teacher

Meetings were introduced in
each Govt schools under DoE
¨

DoE eﬀectively publicised
the event through FMs and
newspapers leading to
parents turning up to schools
in large numbers

¨ Points related to student

regularity, punctuality, need
for planning from the
beginning of the session were
discussed among teachers
and parents

Activities
Parents of all the students of Govt. Schools were invited to meet the Class Teacher as well as
concerned subject Teachers. Teachers briefed the parents about the academic activities and
eﬀorts to be made for improving the learning levels of the students throughout the session.
Main points for brie ing included: Regularity, punctuality, importance & need for planning
from the beginning of the session, material developed under Pragati initiative, nonapplicability of No Detention Policy from Class IX onwards and failure to succeed by majority
of the students in the examination of Class IX. In addition to this, criteria regarding minimum
25% score required in Summative Assessment were made clear to the parents.
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Impact and key takeaways
A Mega Parent Teacher's meeting was held in previous academic year also. Therefore, parents
were more aware this time. Also, Directorate of Education gave eﬀective publicity to this
initiative. As a result, the discussions between parents and teachers regarding the academic
progress of the students were more wide, diverse and deeper than previous years.
The PTM turned out to be an opening window for discussions and developing a better
understanding among the trio. The PTMs across the schools in Delhi witnessed large number
of parents' turnout despite rains and jams. The schools wore a decorative look and the
partaking parents, teachers and student fraternity carried the zeal and enthusiasm while
interacting with each other. All eﬀorts were made to bridge the gap between the parents and
the teachers. The invitation cards for the PTM were sent across to the parents well before
hand and the follow-ups were made by the SMC members and the reminders were carried out
by the Class teachers.
The discussions between parents and teachers are very important for academic progress of
the child. Through PTMs parents become aware about the academic progress of their child
and teachers can engage parents to augment their eﬀorts towards the academic upliftment of
the child.
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MENTORING

Mentor Teacher programme
Academic mentor to support ve schools

Background
The National Curriculum Framework for
Teacher Education (NCFTE) 2009 says,
“There is very little research into the
eﬀectiveness of training, or the status of
school support activities on the ground, or
detailed understanding of even reported
successes and failures. Evidence of
'eﬀectiveness' of training programmes and
support activities, especially within the
government system, continues to be only
anecdotal and impressionistic, and even
contrary, depending on who is asking the
questions or doing the observation.” The
prevailing in-service teacher training in
Delhi (as is the case elsewhere in India also)
consisted of classroom instruction of new
content or pedagogy by trained resource
persons or faculty from DIETs or SCERT,
without any follow-ups to assess whether
the training is being translated into changed
practice in schools, and if the same is
yielding any results in terms of improved
student outcomes. This model of training
delivery was accepted as ineﬀective in
meeting the training and academic support
needs of existing teachers.

¨ Conceptualized in 2016,

about 200 teachers of DoE
selected as irst batch of
Mentor Teachers (MTs) for 2
years.
¨ MTs got an opportunity to

visit NIE Singapore to attend
a 5 day workshop on
mentoring and reputed
organizations in India as part
of their own training.
¨ Provided regular on-site

support to teachers in their
assigned 5-6 schools
¨ Facilitated workshops

organized by SCERT for
20,000 TGTs and 3000 Asst.
teachers during the academic
year 2016-17 and thereafter
regular workshops for all
teachers at zonal level.
¨ Edited content for

¨
Therefore, in the beginning of the year 2016,
Mentor Teachers Group was conceptualized,
to not only change the format of training but
also institutionalize the form of on-site
support. A group was proposed to be
constituted with about 200 enthusiastic
teachers of DoE to leverage their creative expertise
pedagogic capacities of other teachers of DoE schools.
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Supplementary Learning
Material (Pragati) for grades
6-8.
Supported the Teacher
development coordinators in
inding contextual solutions
to challenges at school level.

in strengthening the academic and

Accordingly, the Directorate of Education, Government of NCT of Delhi invited the teachers of
DoE schools to nominate themselves to join the proposed Mentor Teachers Group. It was
followed by the letter of the Hon'ble Dy. CM “Shikshakon ke Naam Shiksha Mantri ka Patra”.
Total 1088 teachers applied for the role and 821 of them appeared in the 1-day Induction
workshop held in the second half of March 2016. Thereafter, for each zone, depending upon
the number of MTs required (at the rate of 1 MT for every 5-6 schools in that zone), applicants
were shortlisted based on their scores in Self Assessment activities, Group discussion and
communication skills.
Activities
Capacity building opportunities for Mentor Teachers
The SCERT Delhi has entered into a MoU with NIE Singapore to organise a 5-days course on
Mentoring. A batch of 88 Mentor Teachers alongwith their Nodal Of icers of DIETs attended
this course in Singapore during 2017. The remaining MTs will be attending it in JanuaryFebruary 2018.
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Further, as part of the plan to observe some of the best academic practices across the country,
they visited the following organization in 2016:
1.

Dream-a-Dream, Karnataka - An NGO that delivers life-skills curricula to low income
communities through after school programs and residential camps for students and
teachers across Karnataka and many other states in India.

2.

Anupam Moti Dau, Gujarat- This government school outside Mehsana is known for
its active community participation and green school initiative that actively develops
students as leaders in the process of creating a sustainable environment in their
village.

3.

Gyan Shala, Gujarat- An NGO-run informal school serving students from Grades 1-10
that reside in slums where parents have been unable to send their children to formal
schools. They are known for their comprehensive worksheets that complement the
knowledge of their teachers.

4.

Gramin Shiksha Kendra, Rajasthan- A network of ive model low-income private
schools that are known for their multi-grade teaching, community participation and
their nurturing school environment.

5.

Digantar, Rajasthan- An independent low-income school located in the outskirts of
Jaipur that works consciously towards developing democratic and egalitarian values
in their students through experiential learning. Speci ically the school has played a key
role in the way education for girls is considered in the locality.

6.

The Gateway School of Mumbai, Maharashtra- A non-pro it 'lab school' for children
between the ages 5-18 with special needs that provides a balance of academic
programs along with arts and therapies.

7.

Teach For India, Maharashtra- Teach for India is looking to provide quality education
to students in government and low-income private schools in metro cities by placing
young college graduates and working professional for two years in a classroom. They
are known for equipping students with spoken English skills and focus on developing
student leadership.

The exposures and regular orientation by resource persons having expertise in diﬀerent
disciplines prepared the teachers to play the role of Mentor to their colleagues in assigned
schools. Further, the orientations also strengthened their subject knowledge and facilitation
skills which proved to be a vital tool in designing and conducting the workshops on diﬀerent
aspects of teaching leaning process. Apart from that, all MTs have attending residential course
on Jeevan Vidhya course on “Ensuring Values in Education”.
To strengthen the culture of sharing of best practice in the school system, the Directorate for
Education - Delhi took the progressive step of introducing the Teacher Development
Coordinator (TDC) Programme in all the 1024 schools in Delhi as Phase 2 of the teacher
support initiative. It involved each school to select a TDC from its group of teachers to identify
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and work on the speci ic learning needs of teachers. Each Mentor Teacher, in turn, worked
closely with a group of 5-6 TDCs to provide one on one support to the TDCs. This relationship
helped TDCs improve their skills of facilitation and management of school level issues.
Mentor Teachers also acted as their brainstorming partners and together they came up with
contextualized solutions to help students and teachers in respective schools
Impact and key takeaways
The MTs regularly visited their
assigned schools to provide
academic support to the
teachers of that school. In such
visits, they would sit in the
classroom, observe the
teaching practice and give their
feedback to the concerned
t e a c h e r s ( n o t i n f ro n t o f
children) and HoS. They would
also conduct short
orientation/training of
teachers on an ongoing basis or
demonstrate any aspect of
p e d a g o g y, a s s e s s m e n t o r
communication with parents
and children as the case may be. They played an extremely vital role in explaining the concept
of “Chunauti 2018” to the teachers of their assigned schools, individually or in groups.
Further, in the academic session 2016-17, they facilitated workshops organised by SCERT for
20,000 TGTs and 3000 Asst. Teachers. In 2017-18, they not only facilitated the 4-days
workshop for about 19000 but also engaged in the bi-monthly follow up sessions with the
same set of teachers. Such engagement provided excellent opportunities to discuss the ideas
of pedagogical practice and implement the same in their own class. Most MTs also
participated in editing the content for Pragati series (supplementary learning material for
students of classes 6 to 8) and creating online teacher training platform for SCERT in Maths
and English. They also participated actively in drafting the grade wise and subject wise
learning outcomes on behalf of SCERT Delhi apart from assisting the Exam branch in
preparing the question papers for Std 6 to 8 for SA-1 and SA-2 in the session 2016-17.
The Directorate of Education plans to institutionalise the concept of Mentor Teachers by
encouraging teachers to come forward and take the role of mentoring for 2 years and then go
back to their schools. This practice will enable the School education system to leverage the
creative expertise of the teachers strengthening the capacity of other teachers also who
operate in similar context.
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Teacher Development Coordinator programme
Academic mentor for each school

Background
Building on the model of Mentor Teachers
and expanding the outreach to support
every teacher, a pilot which was operational
in 90 schools since 2014 was reviewed. The
model consisted of having an Education
leader in each of the 90 schools that were
part of the programme who led a network of
approximately 15-20 teachers in their
respective schools. The Education Leaders
were full–time teachers who led network
(local community of practice) activities with
her/his peers within the school time and
premises. Education Leaders received
timely on-site (school visits) and oﬀ-site
(quarterly Institutes and monthly premeeting and coaching calls) support from
STIR Programme Managers (PMs) to ensure
they are well set up to carry on teacher
professional development through the
network meetings.

¨ Piloted in selected schools of

DoE, Delhi in 2014
¨ Each school had one full time

teachers were selected as
'Education leader' to lead
network activities with
his/her peers
¨ Education leaders were

provided professional
development trainings on
facilitation skills, sharing
classroom best practices
through a dedicated Program
Manager
¨ Education leaders assessed

the progress of network
teachers on a monthly basis
¨ Currently operational in 90

schools of Delhi with
participation of 1300
teachers

To build capacities in these Education
Leaders, an Education Leadership
Development Programme (ELDP) was
designed that aimed at supporting them in
their role and overall professional development. Some signi icant aspects of ELDP were to
assist Education Leaders in the facilitation of network meetings, sharing of classroom best
practices within the network, and lateral capacity development through classroom
observations and feedback. Each PM supported approximately 30-35 Education Leaders in a
district.
Activities
The entire idea behind this approach of teachers' professional development was to provide
teachers a scope to take a step back and re lect on their mindset and behaviour along with
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continuously improving classroom practices along with their peers, following the Learning
Improvement Cycle (LIC). There was a space for mutual appreciation of eﬀorts and a served as
a brewing ground for growth mindset among these teachers as they worked towards the
shared vision to improve the classroom and school culture. This shift in the approach of
teachers taking a lead to solving their own problem changed the mental makeup of teachers of
looking at a problem and inding solutions for the same.
During the Heads of the School (HoS) Orientation Meeting, at the beginning of the year, HoS
nominated one teacher from her/his school for the role of Education Leader based on certain
criteria namely- willingness, previous experience of meeting facilitation, leadership abilities,
etc. With the kind permission from the DoE, Delhi, Institutes were organized thrice in a year.
These were essentially capacity
development sessions where the
STIR-PMs oriented the Education
Leaders on the programme
objectives for the particular term,
major activities in the upcoming
network meetings following the
Learning Improvement Cycle, key
components of the Education
Leadership Development
Programme (ELDP) and districtwise progress status.
To a l i g n a l l t h e m a j o r
stakeholders in a district with the
progress of the Education Leader
Programme, consultation
workshops were organized with Heads of the School and the Deputy Directors of Education
(DDEs)- Zones. These served as potential platforms for the HoS-s and DDE-s to articulate
vision statements for the districts and to ensure discussions around improving student
learning, keeping the teachers at the heart of positive classroom culture and practice
transformation.
At the school level, Education Leaders conducted month-end network teachers. Progress of
the network teachers was assessed by the Education Leaders on the basis of:
1.

Teacher Portfolios (journal): Re lections during and after the meetings were
documented by the teachers in these portfolios. The portfolios showed the progress
made by the teacher in his/her writing skills, the eﬀorts put in, how he/she has
participated in meetings, and also his/her attitude and re lective thinking ability.

2.

Classroom observations - Strategies that were shared and discussed during the
network meetings were implemented by the teachers in their classrooms. Education
leaders visited classrooms to provide feedback to the teachers on their teaching
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strategies and motivated them to continue applying new practices.
3.

Network Attendance Tracker - Though a quantitative tool to track the attendance of
teachers in the meetings, these trackers served as a tool to understand how frequent
teachers were attending, if they were continuing till the end and reasons for drop out, if
any.

Apart from the aforementioned modes, audio-visual notes from the meeting discussions also
supported in assessing the progress. Upon successful completion of the journey, Education
Leaders and network teachers were recognized for their eﬀorts by the Directorate of
Education, Delhi NCR and certi ied by STIR and Roehampton University.
Impact and Key takeaways
The journey started with 30 teachers from schools under DoE, Delhi in 2014, and over a
period of three years it expanded to 1300 teacher in around 90 schools in across North East
and East Delhi. Over the years the intervention experienced average 97% participation (of
Teachers, Education Leaders and HoS) in diﬀerent oﬀsite capacity development activities and
onsite school level sharing meetings. Within the limited time span, the programme has had
observed a positive eﬀect in building soft skills, ef iciency and interest to organized in-school
academic discourse with fellow teachers. In spite of all the challenges in the journey, 97%
teachers successfully completed the journey which further positively impact learning of more
than 36 thousand students (source: internal M&E system).
The biggest learning so far has been to understand the potential existing in the education
system. Teachers' intrinsic motivation is key and that results into improved practice and
student learning. After having discussed with hundreds of teachers it is clear that teachers
make the biggest in-school diﬀerence to student learning. Little improvement in teachers'
practice can take place, however, without igniting and sustaining teachers' intrinsic
motivation; it is impossible to plant technical interventions ('seeds') unless the proverbial
soil is fertile and the support structures are in place to aid change and growth.
The Education Leader Programme in the Sr. Secondary Government Schools of Delhi, was
signi icant in terms of its reach and impact on teachers. The programme helped teachers in
visualizing their role in a new light and instilled a belief in them that they could bring in a
positive change in the classrooms, thereby, improving learning among their students. The
programme also enhanced the degree of interaction between diﬀerent participants within
and outside the education system i.e. the teachers, the Head of School and the District Of icials
and NGO partner members. The dialogue and deliberations were essential in developing
mutual understanding and ushering a sense of collectively working towards improving the
classroom and school culture.
Taking a leaf from the experience of the Education Leader Programme and the Learning
Manager Programme, to strengthen the culture of sharing of best practice in the school
system and identifying and working on the speci ic learning needs of teachers, the Directorate
for Education - Delhi NCR took the progressive step of introducing the Teacher Development
Coordinator (TDC) Programme in all the 1042 Sr. Secondary Government Schools in Delhi.
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Transformative Learning through Human Values
Helping children become responsible human beings

In the present scenario where we live,
societal values are undergoing huge
t ra n s fo r m a t i o n . C o n c e r n s ove r t h e
continuous erosion of values, is often raised
but action to restore or understand is often
missing. The current education system lays
more emphasis on cognitive aspect of the
child as compared to Aﬀective &
Psychomotor aspects. Therefore, the cases
of children in con lict with law or outright
crime have been on the rise across the
country. Their relations with their own
parents and teachers are not cordial at times.
Delhi government launched the Value
Education Programme under the umbrella
o f ' C e l l f o r H u m a n Va l u e s a n d
Transformative Learning” in March 2015 to
understand and address some of these issues.

¨ Value Education Programme

under the umbrella of 'Cell
for Human Values and
Transformative Learning.'
¨ Multiple workshops held for

School Students, DIET
trainees, Teachers, Teacher
Educators, CRCs, BRPs SMC
members, parents etc
¨ Workshop focused on

enhancing humanness,
human values and human
consciousness

Vision:
The Vision of the Cell for Human Values and Transformative Learning is Humanization of
Education, consciousness development and establishing a universal Humane Order that
allows all human beings to achieve global peace and harmony.
Objective:
To Identify, study and practice universal Humane Conduct; Develop consciousness in every
human being; Integrate Values, Skills, Arts& Technology into educational content and
methodology to bring about qualitative transformation in human beings.
Value Education Programmes:
It started with 8 days residential workshop on Jeevan Vidya conducted for Dy. CM/ MoE
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(GNCT of Delhi);Director (Edn.), Secretary (Edn.),Director (SCERT), Director (Higher Edn.)
with Educational of icials including few Faculty & Principals of SCERT/DIET; Heads of GGSIP
University and NSIT, at Abhyudaya Sansthan, Raipur, Chhattisgarh, April 2015. The session
was conducted by Shri. Som Tyagi. Thereafter it has grown into:
a.

Orientation Programme to Value Education (1-3 days)

b.

Introduction Programme to Value Education (7-8 days)

c.

Intensive Study Programme in Value Education (3-6 months)

d.

Weekly/Fortnightly/Monthly Seminar

e.

Curriculum Development (D. El. Ed) & subject- training

f.

Regular sessions with D.El.Ed students throughout the academic year

S.
No.

Programme

No of
Programmes

Particip
-ants

Detail

1

Orientation workshop
(1-2 days)

19

2178

HOS, SMCs, DIET trainees, NDMC of icers,
NDMC school students, NDMC teachers

2

3 day Orientation
Workshop

7

19371

6 with: DDE Zones, DDE – Dist, HOS, Teachers
- 18571
1 with TDCs - 800

3

5 day Introduction
workshops

9

900

1 year trainees from all 9 DIETs

4

7-8 day Introduction
Workshops(Residentia
l & Non-residential)

38

3244

School teachers, DIET faculty& Principals,
NDMC principals, Society members

5

Intensive Study
Programme (10 days)

8

41

7 DIET/SCERT Faculty& DoE
Teachers at Raipur, Chhattisgarh
Delhi
33 Mentor Teachers at Hapur, Uttar Pradesh

6

Weekly/Bi-weekly
Study Seminars

4 regular

10-15
per
seminar

Teachers at DIET Dilshad Garden, DIET
Daryaganj, SKV Rohini& RPVV Dwarka,
members from Society & Teachers

7

Universal Human
Values –
Elective Course, NSIT,
Dwarka

3

133

Audited Elective course for 1
semester 1st year Engineering students at
NSIT, Dwarka
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Impact and key takeaways
On the basis of responses of teachers, mentors, D. El. Ed. trainees, vice-principals and
principals it can be concluded that there is a need of active involvement of learner and teacher.
They all change their views that there must be fear free environment in learning. They also
accept that they are not learning for high posts but the learning is to become a human being.
They feel that focus must be on application of concepts so that they can become sensible
human beings. Most of them accept that motivation and role models play an important role in
various dimensions of life so that they believe in motivating the learners and other
stakeholders to complete their assignments and to be responsible towards assets of school,
nature and public property.
Jeevan Vidya can be an alternate option for all these challenges. It has been put forth for
human society in the form of a proposal. It is a unique educational programme that aims at
integrating man with his environment, nature, and society, thus fostering a shift in universal
consciousness. It helps us to recognise that harmony is already there in existence. It does not
have to be constructed. One only needs to understand it, to be in it. It can motivate teachers
and any other education stakeholders to go ahead in life and become a productive member of
society. This programme enabled to think positively and proactively.
This programme leads to a better understanding of the other, the laws of the universe and the
imperative to accept complete responsibility for one's own life. Through Jeevan Vidya we can:
n Enhance humanness, human values and human consciousness.
n Promote 'consciousness developing value education' in the content of education
n Promote universal world order, human constitution and human mind-set
n Inculcate in the people a concern for environment, ecological balance and co-existence
n Develop an environment conducive to human consciousness and human values

A new course design for all DIET students is being developed which is “Critical Thinking for
Transformative Learning (CTTL)”.
MENTORING
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Principal development programme
Building Principals' capacity to lead schools effectively

Background
The impetus for change and reform comes
irst from the Head of school or Principal.
They are the leaders for the teachers- who
have a direct in luence on the learning of
children in a school. Principals often feel
caught up between higher administrators,
Governing bodies, parents, teachers and
their own sense of what students need. So
the Principal in Peter Senge's language is a
“fulcrum” point leading learning and its
process in the whole school.

¨ Program to help identify the

leadership qualities among
the principals, nurture it, and
then spread it among others
¨ Some Government schools in

Delhi were chosen to become
'the' model of development
for other school
¨ Series of workshops and

interactive sessions at SCERT,
DIET and DoE schools were
conducted as a part of the
Principal Development
Program

In a irst of its kind eﬀort in Delhi, the
Directorate of Education and SCERT came
together in collaboration with Creatnet
Education was to design as well as
¨ Currently operating in 1024
implement a program to help identify the
Government secondary
leadership qualities among the principals,
schools through 60 motivated
nurture it, and then spread it among others
facilitators.
too. The irst step was to take some
¨ Exposure and educational
measured moves, thus the idea of 54 Pilot
trip to IIMs, Cambridge and
Schools was envisaged. Fifty four
Finland.
Government schools in Delhi were chosen to
become 'the' model of development for
other schools, and authorities, to emulate
from, and thus began the Principal Leadership Development Program.
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Activities
It was a one-year program to start with and the irst target was the leadership development of
10 Government-schools' Principals. A series of workshops and interactive sessions -- at
SCERT, DIET and DoE schools -- were conducted as a part of the Principal Development
Program and it was then scaled up to 100 Principals – dubbed as the P100. Then the Pilot
Schools project came along and leadership development of 54 Pilot schools HoS became the
prime objective. This was important as future Facilitators were to come out from eﬀort.
The program met immediate success. What started with 10 schools, soon scaled up to 100.
With the turn of the year 800 schools came under it, and soon all 1024 Government secondary
schools came under the aegis of this leadership development program. After a year, the
participants were now facilitators to other Principals. The innovation was not only working,
but was spreading fast and touching lives too.
Impact and key takeaways
n From just 10 in 2015, the no. of facilitators increased to 60 motivated educators to

conduct the program to all 1024 Government Secondary schools in Delhi as Facilitators.
n The Principals had started taking the responsibility of what students learnt in the

school. The Principals were aware that 'learning' in the real sense cannot be con ined to
text books and that children needed to be provided with an environment irst. The focus
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was now more intrinsic development of a child than just academic. And not only the
students, but the teaching and non-teaching staﬀs too were part the Principal's
responsibilities. They were able create a shared understanding of purpose among
teachers, staﬀ, students and even parents. The importance of a 'shared vision' was
positively received by all stakeholders.
n Principals were able to bring about a shift in the belief of teachers towards students who

were otherwise, for a long time, seen as 'good for nothing'. There were HoS who
themselves were in doubt regarding the ability of the teachers. The Program enabled the
54 participating Principals to learn the power of trust and in luence to build
relationships within their team.
n Shift in the individual from

externalizing problems to
the system, to what they can
do. This Shift was enabled
through group learning
sessions where a common
language got developed
which enabled re lection on
the existing mental models
and frames, and becoming
of other frames. A shared
vision with all stake holders
on the purpose of education
was developed and how that
could be translated through
balanced objectives with
learning needs of children
n The method of group learning has been eﬀective. Participants through the method

engaged with: How do I Learn? How can I enhance my learning potential? What is the
diﬀerence between learning and knowledge? They experienced as “mastery of the way
of self-improvement” which is an on-going process. A process not just in terms of
outcomes but a process whereby knowledge and concepts are derived from and
continuously modi ied by experiences. Experience is the source of learning and
development.
n Capacity building and leadership from within as new facilitators developed within the

system- DoE Principals, DIET Principals & SCERT members. All Head of Schools have
attended the workshop on Human Values organised by Cell for Human Value set up at
DIET Daryaganj.
n About 500 Head of Schools have attended training programmes at IIM Ahmadabad and

Lucknow, 90 of them have attended educational programme at Cambridge University
and 30 of them will be visited Finland to understand the school education model there.
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Online capacity building
programme for teachers
Using technology effectively to reach all teachers

SCERT, Delhi introduced an Online Capacity
Building Programme (OCBP) to connect and
equip the teachers posted at diﬀerent
locations in December 2016. It complements
the challenges of face to face training which
are pulling out teacher's for training from
their school times, limitations of
comprehensive training over topic-wise
intense training, timing of trainings not
aligned to the time when the topic is taken in
the class, limited pedagogical sharing and
collaboration among teachers, tracking
analytics of training, among others. The
main aim of OCBP is to provide speci ic topic
based pedagogical support to its teachers
and build their capacity in eﬀective
classroom transaction. The programmes
have been prepared by SCERT faculty and
Mentor teachers with technical support
from Million Spark Foundation by focusing
on In-class resources (How to plan & teach
my next class?)

¨ Started in December 2016
¨ to build capacity of In-Service

Teachers through online
training for updating content
knowledge as well as
classroom delivery
¨ Content is provided through

an app platform and can be
accessed on the Smartphone
through a Mobile Application
called Chalk Lit and from the
web www.chalklit.in
¨ 2285 teachers already

trained through the platform
¨ The trainings on content are

mapped as per the annual
academic calendar of schools

The chief objectives of OCBP are as follows:
n to enhance Teacher-to-Teacher and Teacher Educator- to-Teacher communication
n to enable student-centered teaching approaches
n to provide 24*7 accessibility to course materials
n to build capacity of In-Service Teachers through online training for updating content

knowledge as well as classroom delivery
n to connect teachers together in an online community to help them, raise their concerns

and get solutions for the same
n to provide teachers with all resources appropriate for diﬀerent grades to conduct

her/his classes ef iciently, with better content knowledge and interesting methods of
teaching as well as assessing learning outcome of students
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n to reduce administrative work around course management
n trainings can be provided close to the time the speci ic topics are to be taught in the class
n training follow student-centred teaching approach

Activities
The content for the online programme has been developed in a workshop mode with the focus
on teacher education. Post content development, a thorough peer review is done for the
inalization of content, followed by vetting done by the experts. After vetting, the content is
provided to MSF for the smooth execution of OCBP on app platform.
The platform can be accessed on the Smartphone through a Mobile Application called Chalk
Lit and from the web www.chalklit.in. The Teachers are invited to access the platform via a
circular put up on edudel.nic.in and SMS are also sent for informing them. A three day time is
provided to the teachers for registration in training program on app platform. To register, the
teachers have to download the ChalkLit app on their phones and enter their respective
Teacher IDs.
The online programme has been divided in various phases, namely:
n Pre-registration phase: Selecting list of participants based on user de ined ilters
n Registration phase: Monitoring and driving registrations
n Live Training phase: Monitor training progress, comment management (comment

analysis), Notify mentors for their urgent attention, Manage Trending posts for user
engagement
n Post Training phase: Certi icates management (Generation, approval and correction, if

any), In-app collection of feedback, Communicating with teachers through SMS (Multilingual), Email and in-app noti ications
Impact and key takeaways
Through the programme, around 2285 teachers have been trained.
The online Capacity Building Programme provides pedagogical support through deep
conceptual and pedagogical understanding and gives the teacher a very good in-depth
knowledge of the topic. The platform has very speci ic grade relevant teaching methods to
enable the teacher to teach better which helps the teachers get a better understanding on
complex concepts and how to deliver it in the classroom with ease. The concepts are further
supported with strategies for diﬀerentiated teaching to diﬀerent levels of students and ideas
on how to deal with misconception among students. It also takes care of activities to reinforce
learning and gives methods to evaluate and assess students in classroom. The trainings are
very contextual to Delhi, as the content is created by highly experienced mentor teachers of
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Delhi government. Overall, it helps teachers
develop an understanding of a concept across
grades and why it is important for students to
reach a particular level in a grade and how will
student's understanding grow with grades.
The portal has helped provide close community
like environment for each teacher to ask
questions freely without any hesitation and
share their experience/ideas with other
community members. It is a place where a
teacher can engage in conversations around the
training content or wall posts (both academic
and non-academic in nature). The teachers
participate in the live online interactions
through events like Ganit Chaupal, English
Vinglish etc. The teachers are provided
recognition by publishing teacher success
stories leading to teacher encouragement and
keeps teachers inspired through teacher stories.
Unlimited links to extended educational
resources are provided to the teachers which
help the teachers keep informed and abreast
with happenings and innovation in the
education space
SCERT shares the day to day activities/events
occurring or organised by SCERT for teachers on
the platform, helping the teachers to be well
aware and stay connected with SCERT.
Being an online training, one can pursue it at
their own pace and place. The portal can
connect to number of teachers or people of
diﬀerent domain without them having to go anywhere and the participants can get their
doubts cleared by subject experts about any speci ic topic sitting anywhere. The trainings on
content are mapped to take place at the time when the same content is scheduled to take place
in the classroom as per the annual calendar.
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Hands-on training of Special Educators
Addressing Lack of institutionalised support to Special Education Teachers

To facilitate Inclusive Education and
strengthen the functioning of Children with
Special Needs (CWSN) studying across the
Govt. Schools of DoE it is impertinent not to

¨ Special Education Teachers

(SETs) were supported to
learn & develop Teaching
Learning Material
¨ Collaboration with NGOs to

conduct hands on training for
the SETs
¨ Prepared the SETs for

eﬀective planning,
implementation and
evaluation of Individual
Education Plan (IEP) and
group lesson plan
impart the training to the Special Education
Teachers (SETs) across the ambit of existing disabilities through hands-on training
programme. Due to the diversity of CWSN existing in the spectrum of disability, it is the need
of the hour to equip the SETs with the appropriate skills required to deal with varied
disabilities. This training will provide the practical exposure and hands-on experience to the
SETs that will facilitate their working with CWSN at school level.
Activities
The program aims to provide the bene it of training to CWSN in a holistic manner so as to
enrich the SETs with the knowledge and practical skills for an improved knowledge of
working with CWSN. It trains the SETs for an eﬀective planning, implementation and
evaluation of Individual Education Plan (IEP) and group lesson plan. It also give an insight of
pedagogy and skills of teaching CWSN having varied types of disabilities.
As component of this program, the SETs were supported to learn & develop Teaching Learning
Material (TLM), keeping in view the diverse needs and level of CWSN. It helps for attainment
of Continuous Rehabilitation Education (CRE) points for the SETs, as per the norms of
Rehabilitation Council of India (RCI).
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Through the program, certain NGOs were identi ied as per their area of expertise for the
collaboration to conduct the hands- on training programme. The identi ied NGOs briefed
about the background, aims, content, modus operandi and expected outcomes regarding the
programme in a detailed manner.
A circular/order was issued with a detailed list of participants in each organisation and the
dates of training in advance. The SETs worked in the premises of the respective organisation
and utilised their resources under an appropriate supervision to improve their learning. The
concerned organisations kept a proper record of attendance, daily work report and sample of
SETs work. A team constituted at the state level visited each of these identi ied centres during
the training days to observe and note the functioning of each organisation using a supervision
proforma developed at the state level. The organisations were asked to submit a detailed
report after the conduct of the training for each batch. After completion of the irst phase,
feedback was sought from the participants and accordingly, further sessions may be planned.
Impact and key takeaways
The programme led to holistic professional development of SETs.
It bene ited the CWSN by equipping the SETs with the required knowledge and skills for a
better management of children with varied disabilities. It also bridged the gap between the
type of disability of CWSN and area of specialisation of SET. The SETs gained an insight into
each disability condition, so that they can further guide and counsel the parents of CWSN for
future references.
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Establishing a Public Model of teacher education
Redening Teacher Training and Continuous Professional Development

Background
In keeping with Ambedkar University Delhi
(AUD)'s commitment to the people of Delhi
to make quality education accessible across
the city, the Lodhi Road Campus of AUD
started functioning from September 2017.
The Lodhi Road Campus is dedicated to
contribute to the development of teacher
education programmes and research
programmes in the domain of education.

¨ SES will act as an hub for

teachers' education and
research
¨ Will strengthen the teaching

mechanism
¨ Research will add value to

budding teachers
¨ Teachers can refer back to an

expert at SES
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Intervention
The proposed programmes to be started in School of Education (SES) include teacher
preparation programmes such as a 4 year B.A. B.Ed. programme; programmes for preparation
of teacher educators such as 3-year integrated B.Ed.-M.Ed.; M.Ed.; programmes for continuing
professional development of teachers such as in-service programmes and various certi icate
and diploma programmes; and research programmes such as M.Phil. and Ph.D. Realizing the
need for seamless continuation between pre and in-service programmes, the focus of SES
would include programmes for both teacher preparation and capacity building of in-service
teachers.
Impact
The school aims to establish a public model of teacher education and development focusing
on excellence amidst privatisation and poor quality teacher education. It will help in
developing quality teachers leading to a better standard of education.
Takeaway
The school will act as a hub for teachers.
Interventions in teaching mechanism will be possible.
Teachers can refer to an expert at SES for clari ication and enhancement of knowledge.
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INFRASTRUCTURE
FOR EXCELLENCE

Library in every school
Promoting reading habit among students

Background
When reports of learning gaps were
attributed due to the lack of basic ability to
read, it triggered alarm bells in not just

¨ The GNCTD allotted 100

crores in its annual budget of
2017-18 for setting up new
libraries in the schools of
Delhi
¨ Initiative to promote reading

habit and inculcate sense of
creativity among students
¨ Introduced class libraries for

4500 sections from classes
classes Nursery to V across
454 Sarvodaya Vidyalayas of
Delhi
¨ Introduced 400 New

Libraries for Middle Classes
(VI to X) in schools having
high strength of students
¨ Modernise library facilities

for 1029 schools of DoE
¨ MoU signed with Room to

'Read India Trust' to create
unique library experiences
for students of primary
classes.

educators and admissions but in the
corridors of the Government too. What
e n s u e d we re a d h o c a n d s h o r t te r m
interventions to
immediately plug the learning gaps. Bridge courses were put into place. However, the
importance of long term intervention has not been overlooked. It was felt that the prime need
is, to make reading a habit, reading for pleasure and reading to improve expression, language
and understanding among the students. It was under such circumstances that library in
schools came under the spot light for enriching the library experiences of children.
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Activities
To focus on all these targets, Delhi Government in its Annual Budget 2017-2018, allotted an
amount of Rs 100 crore for setting up of libraries in all the Government schools under
Directorate of Education. It was proposed to set up special Library within the class room for
the students of Nursery to Vth Class. Such Libraries will be introduced irst time in
Government school wherein attractive iction books will be placed for the students in class
room. It will promote reading habits, inculcate sense of creativity and involve children in
activity like story reading, story narration etc. Besides, 400 new libraries are to be opened in
the government schools for class –VI to X, in which the books of interesting stories, poetry etc.
will be provided as per age and interest of the children so that reading habits may be
developed amongst the students .
In the light of above, it is proposed to have:(A) Introduced Class Libraries in all the Primary Sections of Sarvodaya Vidyalayas under DoE.
Nearly 454 Sarvodaya Vidyalayas with approx. 4500 sections of primary classes from nursery
to class V exist. Each primary section will have its own Class library with a beautiful and
colourful almirah. All the class libraries will be enriched with at least 100 colourful, vibrant
and attractive books within the reach of children. For the irst time, open access to the
libraries will open a new horizon for the children. Selection of high quality Books will be
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based on standard and interest of the age group of the children of the class concerned.
(B) Introduced 400 New Libraries for Middle Classes (VI to X) in schools having high strength
of students. A separate library for the middle classes in these schools will cater to the diﬀerent
categories of Books like Fiction, Biographies, Poetry, and Non Fiction etc. The books will be of
good standard to inculcate love for reading. The library will provide adequate recreational
and information materials to arouse student interest. Libraries allow children to ask
questions about the world and ind the answers. And the wonderful thing is that once a child
learns to use a library, the doors to learning are always open.
(C) Modernise /Enhance existing Libraries in all the 1029 schools under Directorate of
Education are being done. The libraries will enhance its collections and resource materials for
both staﬀ and students that meet their educational needs and developments and augments
classroom teachings. A student can develop his literary skills by reading global literature.
Complete Automation of libraries will be done to meet with the present scenario.
Not just this, a MOU has been signed with Room to 'Read India Trust' to create unique library
experiences for students of primary classes.
Impact and key takeaways
Room to Read India Trust is currently working with 100 selected schools of DoE and have
equipped them with a separate library for primary classes. Stocked with over 100 attractive
creative and interesting titles, it is providing a healthy and harmonious environment
promoting reading in schools.
From this academic year (2017-2018), all 1024 Govt schools of DOE will be celebrating
Library Activity Week three times in a year. The celebrations were organised in the month of
August and November 2017. The activity roster included diﬀerent innovative ideas like: Book
Reviews by students, Story Writing competitions, General Knowledge quiz, Story Telling
competition, Elocution, Book Cover making on diﬀerent subjects and Book Mark making
competition and writing Blogs.
The school library provides information and ideas that are fundamental to functioning
successfully in today's information and knowledge-based society. It equips students with lifelong learning skills and develops the imagination, enabling them to live as Libraries are
portals to all of the world's knowledge. A student can build his con idence by going through
the books of his interest. These libraries will allow free excess to a variety of books.
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Construction of new school buildings
Developing state of the art facilities in Government schools

Background
To be the torchbearers of proli ic child
development, it was imperative that the
buildings of the model schools re lected
their character. Thus, new school buildings
with state of the art facilities were
constructed. Over 8000 new classrooms
have been constructed.

¨ 8000 new classrooms

constructed
¨ 54 model schools upgrading

their infrastructure
¨ Labs with modern facilities

constructed

Activities
After the allocation of budgetary resources for construction of new buildings and subsequent
intervention of DoE, the selected 54 model schools were set out to improve their
infrastructure. New classrooms with best furniture have been introduced. The facilities
subsequently being extended to more schools.
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Impact and key takeaways
n Labs with ultra -modern facilities to cater to the needs of the students.
n Swimming pool and modern lab facilities in schools.
n A revamp of the traditional classroom environment by turning them into SMART

classrooms with smart boards, web-cameras, e-module and other simulations to make
learning interesting.
n Schools were successful in improving their infrastructure by addition of more class

rooms.
n Procuring new books for the libraries and new equipments for science and computer

labs has been made possible.
n 22 new schools building have been constructed with state of art facilities.
n Augmenting infrastructure by addition of more class rooms to accommodate large

number of students.
n Well -equipped staﬀ rooms and provision of lifts for easy commuting
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Appointment of Estate Manager
Supporting the Head of School with administrative responsibilities

Estate Management System (EMS) envisages
greater inancial powers to HoS so as to
lighten their burden of ile work. With the
several initiatives in schools, the
involvement of HoS in administrative work
increased and this necessitated the
delegation of work to look after the school
building and its smooth functioning to
another resource person. Therefore, a
provision to appoint Estate Manager in
every Govt school was executed.
Activities

¨ Estate manager for each Govt

school appointed to look
after the school building
¨ Estate manager supports in

lightening the administrative
burden of the HoS and helps
in overall upkeep of the
school
¨ Liasonning with the external

bodies like PWD becomes
easier due to Estate
Manager's involvement

As per the Directorate's intervention, all HoS
were empowered to hire an Estate Manager
on a contractual basis and the former were to bear the full responsibility for ensuring that
duties and responsibilities are discharged by the Estate Manager eﬀectively. Estate managers
assist the HoS in taking care of the school campus and facilitating the administrative work.
Impact and key takeaways
n A daily round of the whole school building and reporting to the HoS about any

shortcoming in person and on Android Mobile App has resulted in hearing and resolving
the requests by the teaching staﬀ related to their requirements faster.
n Monitoring the operation and cleanliness of toilets has been substantially eased out.
n Generation of a one-point contact in maintaining whole school premises clean with

proper utilization of the services of the sanitation workers and ensuring that minor
ixtures of civil and electrical nature are carried out at the earliest has substantially aided
the HoS of schools.
n Liasoning with various agencies such as PWD, DJB and Electricity utilities on the

instructions of the HoS has expedited
n A mobile app has been launched for online submission of school report by Estate

Manager.
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n It is being ensured that strict

security of the students, staﬀ
and property by proper
utilization of the services of
Security Guards/Chowkidars is
taken care of by EM.
n Proper maintenance and

upkeeping of school furniture is
being done along with
n coordinating with the

concerned agency for proper
functioning and maintenance of
CCTV's installed in the school.
n Ensuring that electricity and

water supply lines, ittings such
as tubes, bulbs, fans, switch
board, taps etc remain
operational all the time.
n Procurement of Electricity,

water and telephone bills and
arrangement of their payment
is being done regularly.
n Record of repairs and follow up

work is being diligently kept by
EM.
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Initiatives in Sports
Encouraging children to Play

Background
In order to popularise the spots amongst all
sections of society, the Directorate of
Education joined hands with STAR spots and
organized pro-kabaddi in all the
constituencies; organized football camps in
association with West Bromwich football
club of UK; arranged witnessing of cricket
matches at Feroz Shah Kotla Ground and
arranged witnessing of football matches of
Indian Soccer league at Jawaharlal Nehru
Stadium.
The Directorate of Education is encouraging
the students to adopt sports in their school
time and participate at school level; state
level and national level. As a consequence of
strenuous eﬀorts of our government, Delhi
retained its top position in the National
School Games in the academic year2015-16
as well as 2016-17. The medals won by Delhi
school students in the last 2 years are as follows:

¨ Encouraging the students to

adopt sports in their school
time and participate at
school level
¨ Cash incentive to the

sportspersons right from
zonal level to international
level
¨ Financial assistance to the

sportspersons for
participating in international
tournaments doubled
¨ Large sums of money

sanctioned for infrastructure
development of sports
facilities in the city

Year

Gold

Silver

Bronze

Total

2016-17

435

219

181

835

2015-16

374

194

173

711

The Directorate of Education has opened its sports complexes for usage by the Public under
“Pay & Play” scheme after giving nominal fees. It has identi ied 77 schools which have been
allowed to be used by the local community after school hours and on holidays.
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Activities
n The Directorate of Education honoured Ms. P.V. Sindhu, Badminton player with a cash

prize of Rs.3 crores and Ms. Sakshi Malik, women wrestler with a cash prize of Rs.1.00
crore on account of bringing laurels for the country in Olympic Games 2016 held at Rio,
Brazil. It also honoured 3 para sportspersons with a cash prize of Rs.3.00lakhs each on
account of representing Country in Paralympics Games 2016 held at Rio and 8
intellectually disabled sportspersons with a cash prize of Rs.142.00 lakhs, ranging from
Rs.22.00 lakhs to Rs.4.00 lakhs, on account of bringing laurels for the Country in Summer
Olympics held at Los Angles (USA) in 2015.
n The Directorate of Education is distributing cash incentive to the sportspersons right

from zonal level to international level. In 2016-17 itself, our government distributed
Rs.8.63 crores to 3754 sportspersons.
n The Directorate of Education allowed private sports academies/ clubs/ individual

trainers to impart sports coaching in government schools, free of cost, on 50:50 basis. The
trainers are imparting training in various schools like Table Tennis training in Sarvodaya
Vidyalaya, FU Block Pitampura; football training in Govt. Co-ed Middle School, Vasant
Vihar; Cricket training in Sarvodaya Bal Vidyalaya, Jheel Khurenja etc.
n The Directorate of Education has doubled the amount of inancial assistance to the

sportspersons for participating in international tournaments. It has been raised to
Rs.2.50 lakhs per player from Rs.1.25 lakh per player. Nearly 130 players have already
been bene itted from this scheme.
n A scheme is being launched to support established sportspersons for further coaching

and training under “Mission Excellence”.
n A scheme is being launched to support school students to excel in sports under “Play &

Progress”
n A scheme is being launched to introduce private academies/ clubs/ individual trainers

into training of students in government schools in the ield of Music, Dance, Theatre, Fine
Arts and Crafts on 50:50 basis. This scheme will be launched with the assistance of
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Sahitya Kala Parishad. The students of government schools will receive training free of
cost whereas the students of private schools will be charged by the academies.
Infrastructure development
n Directorate of Education has approved development of sports complex at village Kair at a

cost of Rs.96.00 crores. In the irst phase, football ield and cricket ield is being
developed.
n The Directorate has sanctioned Rs.7.00 crores for laying of astro turf hockey ground at

Govt. Girls Sr. Sec. School at Ghumanhera. This work has already been completed.
n The Directorate has laid synthetic athletics track at RPVV, Dwarka and Sarvodyaya

Vidyalaya, Daulatpur. The work has already been completed and the students are already
receiving training at these facilities.
n Synthetic athletic track has been laid at East Vinod Nagar Sports Complex at a cost of Rs.

5.00 crores.
n Approvals have been conveyed for laying of synthetic athletics track at Rajiv Gandhi

Stadium Bawana and Pooth Kalan Sports Complex.
n Two new normal size Swimming pools have been constructed at RSBV, West Vinod Nagar

and RSKV, Pocket B, Mayur Vihar Ph.II.
n Approval has been conveyed for construction of normal size swimming pool at SKV, B-4

Paschim Vihar, New Delhi.
n A new hostel is being considered for development at ZP Block Pitam Pura. Another hostel

is under active consideration at Dwarka.
n The Directorate has sanctioned Rs.6.00 crores for laying of astro turf hockey ground at

Sarvodaya Bal Vidyalaya Ashok Nagar.
n The Directorate has sanctioned Rs.2.00 crores for construction of indoor Badminton hall

at GBSSS, SU-Block Pitam Pura.
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Reforms in Vocational Education
Robust Monitoring through Collaboration

Background
Delhi schools started Vocational Education
under CSS-VSHSE program in 2014 with 22
schools. With the expansion of program to
206 more schools, the need for a dedicated
program management unit was felt .
Philanthropic organizations willing to
collaborate for support to the cause were
roped in as part of the proposed Programme
Management Unit (PMU).

¨ RMSA set a Program

Management Unit (PMU) with
three philanthropic
organisations
¨ Through regular Monitoring

by the PMU, the quality of
trainings have increased

Activities
RMSA entered into an MoU with three philanthropic organizations namely, Wadhwani
Foundation, Lend-a-Hand India and Central Square Foundation without any inancial
implications. All the three organizations have dedicated manpower based in RMSA Of ice. A
separate working space has been provided to them. As part of the PMU, this team contributes
with Monitoring VTP's, Program Management,
Ensuring Quality Industry Linkages, Providing
supporting content aligned to the curriculum,
Tr a i n i n g a n d o r i e n t a t i o n o f c o n c e r n e d
stakeholders.
Impact and key takeaways
A dedicated PMU ensured there is proper
coordination between the private and govt.
stakeholders involved in the program. With
regular monitoring and interventions, quality of
training delivery has improved. Processes and
procedures involving timely reporting and
monitoring along with regular performance
assessments are institutionalized as well.
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Setting up World Class Skill Centre
Producing high quality professionals as per the market demand

World Class Skill Centre – “HUNAR” has been
s e t - u p u n d e r t h e a e g i s o f DT T E i n
collaboration with The Institute of Technical
Education, Govt. of Singapore. It is an
initiative taken by National Skill
Development Mission and GNCTD to make
Delhi a hub in Vocational & Technical
Education. The aim of setting up of the
institute is to create skilled manpower at par
with global standards. The mission of WCSC
is to create opportunities for school pass
outs as well as adult learners to acquire
skills, knowledge and values for
employability.

¨ World Class Skill Centre –

“HUNAR” has been set-up
under the aegis of DTTE
¨ Providing courses in the ield

of: Retail services,
Hospitality, Finance and
Accounts and Information
Technology.
¨ Center to train 10,000

students per year conceived
at Jonapur

Activities
The Institute of Technical Education (ITE), Singapore takes pride in its unique brand of
college Education that is based on a holistic “Hands-on, Minds-on, Hearts-on”
n “Hands-on” training to equip ITE students with the required skills-set for employment.
n “Minds-on” learning to develop them into independent-thinking and lexible

practitioners, equipped to manage rapid changes in the environment.
n “Hearts-on” learning to develop “complete” ITE students, who have the passion for what

they do, and self-belief and care for the community and society.

64 INNOVATION IN HIGHER, TECHNICAL AND VOCATIONAL EDUCATION

The ITE, Singapore is providing: Advice on Curriculum Design and Development, Training of
the Trainers, Evaluation of Centre Performance and Accreditation of the Centre and
Certi ication for the Trainees.
At present WCSC is providing courses in the ield of: Retail services, Hospitality, Finance and
Accounts and Information Technology.
To strengthen the ties with North East regions and to provide skill development opportunities
to the youth from North Eastern states, the institute signed a MoU with North East Council on
11th March 2016 for training 80 Students per session under Brand Promotion Program of
WCSC.
Impact and key takeaways
n Enhanced the training skills of aspirants in Delhi and created skilled manpower as per

the requirement of Indian and global industries.
n The North East States are sponsoring the candidates directly under the Skill

enhancement Program of Central Govt.
n The skills and training imparted by the Master Trainers have lead to holistic development

of the trainee making them employable and industry ready. The approach followed is
novice as per the current trends and nuances of the hospitality industry.
n Created employment opportunities and bridged the gap between industry requirement

and the desired manpower with the expected skill set at WCSC.
Jonapur
The setting up of a World Class Skill Centre in Delhi at Jonapur in collaboration with the
Government of Singapore has been conceived as a pioneering eﬀort of national interest, and
will set a benchmark for vocational training in the country. This center will have the capability
of training approximately 10,000 students per year. A land of about 37 acres at Jonapur
Village, South Delhi has been allotted for the project.
The Centre will be having a track & ield, Sports Centre, Gymnasium, Yoga Centre and other
recreational activities for the teachers, students and other staﬀ members.
The courses that will be oﬀered at the Centre i.e. to mention a few include Hospitality &
tourism, Health care, Automobile, Production & Manufacturing, IT & IT Enable Services,
Logistic, Food Processing, Electronics, Financial Services, Banking, BPO, Bio-technology,
Paramedic and Emergency Care, Nursing, Business Studies, Beauty & wellness, Retail
Merchandising etc. and any other area of mutual interest.
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Facelift of ITIs
Creating Centres of Excellence in collaboration with industrial partner

Background
¨ Degree level, diploma level
Department of Training & Technical
and certi icate level
Education (DTTE) has been entrusted with
institutions functioning
the responsibility to hone the skills,
under DTTE
productivity and competitiveness of youth
as per the contemporary globalized needs of
¨ 50,000 youth pass out of the
the world of work. For this purpose there are
portals of these institutions
degree level, diploma level and certi icate
as skilled workforce every
level institutions functioning under the aegis
year
of the Department. Approximately 50,000
¨ 25+ Centres of Excellence
youth pass out of the portals of these
were created with the help of
institutions as skilled workforce every year.
industrial partners in
As some of the Institutes were established at
government ITIs
the time of independence they have been
¨ Traditional labs have been
witness to the development of India.
converted into state of the art
However, on the one hand natural wear and
labs with latest tools and
tear in the established infrastructure and on
technology.
the other innovations and up-gradation in
various technologies during all these years,
have caused gaps in the available training
facilities in our institutes and the needs of
industry. To create industry ready human resources, DTTE along with prominent industries
have joined hands for up-gradation of training infrastructure in Delhi Government Institutes.

Activities
n More than 25 Centres of Excellence were created with the help of industrial partners in

government Institutes of Training (ITIs) and Technology (earlier Polytechnics).
n Strategies adopted for bringing about transformation.
n Formulation of policy frame work for creating win win situation for all the stake holders.
n Identi ication and creation of steps in the institute by condemnation of old unused junk

lying in rooms, corners, lawns, galleries etc.
n Motivating industries to utilize CSR funds in Institutes for creating State of the art

infrastructure which will help the trainees to get converted into industry ready work force.
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Impact & key takeaways
n Traditional labs have been converted into state of the art labs with latest tools and

technology.
n Students are being provided hands on experience on latest equipment by the well

quali ied trainers.
n Students joining industries after passing out the courses are able to deliver from day one

itself with a con idence.
n Course curriculum has been modi ied as per the market demand and experts' (partners)

inputs.
n The passing out students are accommodated by theses multinational companies being

engaged as partners.
n Students placement has been accelerated.
n State of the Art Centres of Excellence in Delhi Government Institutes become

motivational force for the trainees not only at the time of admission but also throughout
their trainings.
n Trainees get industry stimulated environment in the institutes and this helps in training

them at par with the industry needs.
n Eﬀective utilization of available resources.
n From Industries point of view, CSR funds are utilized in the true spirit.
n Industries get trained manpower, thus no training needed when students passing out of

the Delhi Government institutes join them.
n Enhancement in placement opportunities - It has been observed that after training in

these Centres of Excellence almost 100% placement takes place in the initial placement
rounds in the institutes.
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Incubation centres for startups
Creating a culture of entrepreneurship among the youth

Background
Higher and technical educational institutes
felt the need to leverage the demographic
dividend of youthful India to spur greater
innovation led start-ups for generating more
value to society and economy. This will boost
global fame of resurgent India by creating
globally competitive products and services
while co-creating (with helpful government
and private support/angel agencies)

¨ Proposals were sought from

the interested Educational
institutes under DTTE to set
up incubation centres
¨ 11 Incubation Centres were

established and a grant of Rs
1.5 crore as a seed money for
each.
¨ Accessible to the current

students, alumni,
faculty/staﬀ including
retired person and any other
person
¨ Experienced alumni have

come forward to share their
experiences and help the
budding incubatees.
extensive gainful job opportunities and
exciting career growth opportunities for everyone to sustain long term attractiveness of the
planned start-up-success culture in NCT Delhi. It will create a culture of entrepreneurship,
start-ups and Intellectual Property creation that can lead to value creation, jobs and
employment and do social and economic good.
Building a strong business case for internal approval and attracting partners and funders is an
absolutely crucial step. While long-term inancial returns are possibility, it is also useful to
highlight the earlier impact and community bene its that can come from accelerating startups.
Activities
Proposals were sought from the interested Educational institutes functioning under the
Directorate of Health Education and Directorate of Training and Technical Education to set up
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Incubation centres. Based on the interest and magnitude of research work, the Institutes were
selected.
These selected institutes were asked to form a society and register under the Societies
Registration Act and a committee of experts were set up to look into the day to day activities.
In all, 11 Incubation Centres were established in two phases and a grant of Rs 1.5 crore as a
seed money was granted to all these institutions.
The incubation centres are accessible to the current students, alumni, faculty/staﬀ including
retired person and any other person as per merit and space availability.

PRESENT STATUS OF INCUBATION CENTRES
Institution

Incubator Established

Indira Gandhi Technical University
for Women

Anveshan Foundation

6

4

Delhi Technological University

54

4

Indraprastha Institute of
Information Technology -Delhi

Dtu innovation and
incubation foundation
IIITD Innovation &
Incubation Center

11

11

AUD Centre for Incubation,
Innovation and

AUD Centre for
Incubation, Innovation

17

6

Netaji Subhas Institute of
Technology
Shaheed Sukhdev College of

NSIT-IIF

12

4

SIIF

40

5

Ambedkar Institute of Advanced
Communication Technologies and

AICTR Incubation &
Research Foundation

8

5

Delhi Pharmaceutical Science &
Research University

DPSRU Innovation &
Incubation Foundation

3

0

Acharya Narendra Dev College

ANDC

6

-

Bhai Parmanand Institute of
Business Studies

BPIBS Knowledge and
Innovation Foundation

21

4

College of Arts

-

-

-
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Applications Start-ups
Received
Incubated

Impact and key takeaways
n College/University students with creative minds are given an opportunity to explore

their ideas through a platform and inancial assistance.
n Research activities are promoted both at the faculty member's end and the students.
n Seed money acts as a catalyst to set up the basic infrastructure and start the initiatives

rolling.
n Students through the incubation are able to come up with their innovations to set up

their career.
n Experienced hands of alumni have come forward to share their experiences and help the

budding incubatees.
n Even after the passing out of college, the students are connected to their

teachers/professors.
n Teaching faculty is made aware and updated on the market needs and happenings.
n It provides the space for the students to enter into the research mode and explore things

for their livelihood.
n It promotes entrepreneurship concept among the students.
n Delhi Govt intends to have 1000 incubatees by 2020 in its educational institutes.
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Course on Sports Pharmacy
Equipping students to pursue a career in operational management of sports

Background
Delhi Pharmaceutical Sciences and Research
University (DPSRU), irst of its kind
Pharmacy University in India and second in
the world took oﬀ in the year 2015. It follows
the mandate of National Sports Policy 2001
(Para 15), which states:

¨ DPSRU is irst of its kind

Pharmacy University in India
and second in the world
¨ DPSRU signed an MoU with

Sports Infrastructure &
Talent Development Society
(SITDS) to conceptualize
innovative courses in sports
sciences

“The signi icance of scienti ic back-up to
sports stands well established. Accordingly,
action will be initiated to strengthen this area,
¨ 50 students enrolled in the
in accordance with international standards.
irst batch
Experts would be associated with each sports
discipline or groups of sports discipline, on a
¨ Course to equip young
continuing basis, to provide the requisite
students with operational
support in terms of nutrition, psychology,
management tools and skills
medicine, pharmacology, physiology, bioto ascertain their
mechanics and anthropometry as well as
employability in ields,
other branches of sports sciences. Suitable
directly or indirectly related
mechanisms would be introduced to achieve
to sports
co-ordination between the laboratory and the
ield, that is, between the coaches and the
sports scientists, and particular care taken to
ensure nutritional support to talented sports persons and to sustain their mental health and
competitive spirit.”
Activities
On 2nd March, 2017, DPSRU signed a Memorandum of Understanding with Sports
Infrastructure & Talent Development Society (SITDS) to conceptualize innovative courses in
sports sciences. Accordingly, course structure and logistics were planned; Board of Studies
was formed; syllabus, pedagogy and plan of course work were inalized. Around 50 students
took admission to this course for which the classes started from 16th August, 2017.
The course encompasses eight aspects related to sports health science like, anatomy,
physiology, morphology, biochemistry, biomechanics, psychology and physiotherapy in
addition to sports event management and sports pharmacy.
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DPSRU also plans to run a two-year diploma courses in Sports Fitness Management, Sports
Infrastructure Management and Sports Event Management.
Impact and key takeaways
The outcome of this course is expected not only to be a game changer in development of
excellence at the International level especially in Olympics, but will also provide sustained job
opportunities at diﬀerent district, state, regional and the National Centers of Sports
Authorities of India which runs into 750 excluding private Sports Academy that are about 100
in number and are on rise.
n It would give knowledge to the students about the proper diet and nutrition which is to

be followed by diﬀerent persons.
n The feature of these courses is that they have interdisciplinary and multidisciplinary

components encapsulated in duration of 3 years and so there will be scope of
diversi ication in future.
n It would give an insight on the banned substances, which would help avoid players being

disquali ied on the grounds of doping charges.
n The course will equip young students with operational management tools and skills to

ascertain their employability in various ields, directly or indirectly related to sports.
n These students will be able to contribute scienti ically to the Sports Science Centres,

being planned by the Govt of India across the country.
n Like sports, there are several grey areas in health sciences that can be taken care of

simultaneously. DPSRU is determined to identify them and come out with more such
courses for the progress of nation at large.
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University Students Internship Program
Building student ownership for the university

Background
Delhi Technological University has launched
University Student Internship Program
(USIP) to engage DTU students in various
activities of the university in December
2016. This program gives a unique
opportunity for university students to
contribute to the work of the DTU. The
impetus of the program is to provide
opportunity to expose students to real life
environment and to help university in
improving the processes and outcome of the
activities undertaken from time to time.
Through this program, the students have
become a major part of the processes and
initiatives taken up by the university for its
students.

¨ DTU has launched University

student internship program
to provide opportunity to
expose students to real life
environment
¨ Interns take up activities like

university website
development, database for
publication, documentation
etc
¨ interns in various

departments has provided a
helping hand to the HODs and
deans
¨ program has reduced the gap

between the students and the
The selection of the interns is done on the
administration
basis of inviting applications online and
subsequent conduction of interviews.
Selected interns are deployed to various
departments and of ices. The response of interns (41 in number) selected in irst round is
very encouraging and they have contributed towards various portfolios like data collection
and report generation: ranking, international linkages and university website, website
developments: alumni, scholarships, networking and coordination. In next round, 30 interns
were selected and deployed in the month of July 2017 which was followed by 40 additional
interns deployed in the month of Aug 2017. Through this program, the students were
integrated into diﬀerent processes in the university and had a great opportunity to learn
about how things work and operate in university environment.
The interns are required to report the concerned of ice and are required to work for 8 hours
per week including weekends/holidays. To analyse the work being done, and to get regular
updates from departments, monthly work and conduct reports, signed by the respective
mentors, and reporting of icers are collected from interns by the USIP of ice. These interns
submit their work report and are paid internship amount of Rs. 2500/- per month.
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Activities
n Website Development and updation- Interns under various departments worked on

updation of the university website for their respective departments. Scholarship portals
were prepared for dean-international aﬀairs and Electrical Engineering Department. All
information about the University Alumni was also thoroughly checked and updated.
n Database for Publications- The interns working in library created a systematic

database for all the research papers ever published by the students/professors in Delhi
Technological University.
n Software for Attendance developed- USIP interns working under electrical

engineering and ECE department together developed software for marking students'
attendance on a daily basis. The software was then made available to all other
departments.
n Documentations and Submissions for National Rankings- Documents to be

submitted for Times, India Today, and MHRD-NIFR ranking of engineering colleges and
universities were prepared and submitted by interns under ECE department.
n Passport Seva Camp in DTU- A passport seva camp was organised my student welfare

of ice in the last academic year in DTU. USIP interns played a major role in the
organisation and successful completion of the camp.
n Visit to Dalai Lama's public talk (Talkatora Stadium)- The interns working under

DSW arranged for the visit to the public talk by Dalai Lama in February 2017 for DTU
students.
n Student Mediclaim Insurance Program (DTU)- The interns coordinated with the DTU

administration to make mediclaim insurance available to the students of DTU.
n Student Activity Corner on DTU website- The interns under University Students

Internship Program prepared a student activities corner, which can be found under the
campus and community section of DTU website. It includes information about NSS,
cultural council and all the active societies of the university.
n NBA visit (April 2017)- USIP interns were given the responsibility to assist university

authorities as well as the visiting NBA team during the NBA visit in April 2017. Notes
were prepared about the improvements to be made, suggested during the mock NBA
visit. All the required assistance was provided to the NBA team and administration
during the visit.
Impact and key takeaways
The university students internship program has had a positive impact and has been bene icial
for students as well as for DTU.
For students, the internship program has given them an opportunity to work in the ields of
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their interest and learn about processes and programs taken up in the university. The
students can develop their skills, working together with the college administration. This
program has given the university students an option to use their free time after classes to
further enhance their co-curricular skills.
For the university, deployment of interns in various departments has provided a helping hand
to the HODs and deans. The students have now become a part of the administration bodies
which implement diﬀerent schemes and programs for the university students. The of ices
now can look at things through students' perspective and implement programs in ways they
may bene it more from.
Overall, this program has reduced the gap between the university students and the
administration, which had for long been increasing in DTU. The students are now more aware
about diﬀerent steps and programs being taken up by the university.
The USIP has been successfully functioning since December 2016. Seventy more interns have
been recently deployed in various departments. The university students have appreciated the
steps taken by the university to integrate students into the university processes through this
internship program. More than six hundred applications were received for the interviews in
June 2017.
The program has also resulted in improving processes and outcomes of the activities in the
university. Some newly selected interns also helped the corresponding departments in
redesigning and updating academic syllabi for the new academic year. Major improvements
have been made in the university website by the interns.
The internship program has led to a sense of inclusiveness in the minds of the students. The
program has brought positive changes in the university and is growing with time. More of ices
and departments were provided with student interns during the third round of USIP. The
program has caused linking of the departments as well.
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Bachelor of Vocational (B. Voc.) programme
Helping students meet market demand of high skilled professionals

Background
Delhi's changing demography and the
resultant emergence of a large number of
irst-generation high school graduates who
are keen to pursue full-time or part-time
tertiary education for getting prepared to
participate eﬀectively in the fast-growing
economy through acquisition of quality
livelihood skills is the broad rationale for
running Vocational Studies programs. The
Bachelor of Vocational (B Voc) studies
degree was launched in 2017 at the Delhi
government's non-technical Ambedkar
University, Delhi and was also launched in
2015 at the Guru Gobind Singh Indraprastha
University (GGSIPU).
School of Vocational Studies (SVS), AUD
SVS currently is oﬀering three Bachelor of
Vo c a t i o n ( B Vo c ) d e g r e e s - R e t a i l
Management; Tourism and Hospitality, and;
Early Childhood Centre Management and
Entrepreneurship.

¨ Nine Institutes of Technology

were af iliated by GGSIPU for
launch of B.Voc course from
the academic year 2015-16
under NSQF
¨ The program provides

vertical mobility to students
coming out of 10 + 2 with
vocational subjects.
¨ ITI Students aspiring for

graduate level courses were
given direct entry in B. Voc
Programme
¨ School of Vocational Studies,

AUD launched in 2017
providing Bachelor's degree
in Retail, Hospitality and
Child Care
¨ Focus on employability and

entrepreneurship

The BVoc programmes oﬀered by the SVS,
AUD, Karampura Campus, are unique because the curriculum for each vocational programme
has been designed in close partnership with industry experts, industry associations. SVS has
partnered with various organisations as training and industry partners - Pravah and The
Ferdinand Centre, IL&FS, Retailers Association of India (RAI), The Leela Ambience
Convention Hotel, Oberoi Hotel Maiden, Reliance Retails, Biba Apparels, Aditya Birla, Tourism
and Hospitality Sector Skill Council (THSC), Centre for Early Childhood Education and
Development (CECED, AUD) and National Skill Development Corporation (NSDC) as well as
academicians. A conscious decision was made to ensure that the students are provided an
opportunity to enter job-market from Semester 1 onwards based on the demands of the
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respective verticals / sectors, which is also a UGC criterion. It has adopted a pedagogy where
the learning takes places beyond the lecture mode and draws from diﬀerent modes like
workshop, activities, etc.
Impact
SVS, as envisaged, has explored and developed programmes and courses that will provide
students with the required academic background and skill-set for meaningful employment
once they graduate from the programme. It is hoped that these programmes would enable
many of the students to become self-employed, entrepreneurs, creators and generators of
jobs for themselves and for many more educated youth in the society.
As part of their coursework, the students were placed in various industries for On Job
Training (OJT). The industry partners have given a very positive feedback on the
preparedness or the students. In fact, some industries were very keen to immediately absorb
few students as full-time employees / trainees.
Guru Gobind Singh Indraprastha University (GGSIPU)
GGSIPU af iliated nine Institutes of Technology for launch of B.Voc course from the academic
year 2015-16 under NSQF. This course was launched as a Pilot Project in the following highly
demanding sectors:
1.

Automobile Engineering

2.

Refrigeration & Air- Conditioning

3.

Consumer Electronics

4.

Power Distribution Management

5.

Printing Technology

6.

Software Development

7.

Mobile Communications

8.

Applied Arts

9.

Interior Design

10.

Construction Technology

Total 950 seats were created in B. Voc. Courses for the students of Delhi.
Features of B.Voc. program
n B.Voc programme has an option with multiple exits such as Diploma/Advanced

Diploma/Degree under NSQF. The main focus of the course was to incorporate speci ic
job roles with broad based general education. This will enable the graduates completing
B.Voc. to meaningfully participate in accelerating India's economy by gaining
appropriate employment, becoming entrepreneurs and acquiring appropriate
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knowledge.
n Provide vertical mobility to

students coming out of 10 +
2 with vocational subjects.
n The curriculum in each of

the years of the
programmes would be a
suitable mix of general
education and skill
development components.
n Polytechnics providing

Diploma Level Education
which are oﬀering special
skills for supervision of
industrial activities were
upgraded to Institutes of
Technology to oﬀer skill
based B. Voc Programme.
This will create an
opportunity to technical
supervisors to upgrade themselves as a Manager or Entrepreneur. This will also optimize
the utilization of resources available in polytechnics to serve the students in Delhi for
higher learning.
Impact and key takeaway
n ITI Students aspiring for graduate level courses were given direct entry in B. Voc

Programme. In this way we have created an opportunity for ITI Students to acquire
graduate level Bachelor in Vocation programme through University System.
n In traditional, B. Tech level courses, only the students with Science & Maths background

were eligible for admission, as where we have created an opportunity for non science
students to ful il their dreams of pursuing technical graduate level programme.
n Expertise and specialization of diploma level institution is utilized for upgraded teaching

learning process.
n Diploma faculties were also exposed to university pattern teaching learning system

which will mutually bene it to all the three stakeholders of the institutions i.e. Students,
Faculty & Institution itself.
n There is provision for further intensive skill training & collaboration through industries,

NSDC for producing Job ready candidates.
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Financial assistance to students
Supporting meritorious and needy students pursue higher education

Background
Delhi Government introduced Web–portal for Merit-cum-Means Income Linked Financial
Assistance Scheme and modi ied Delhi Higher Education and Skill Development Guarantee
Scheme for higher studies. The sole objective of the “Merit – cum - Means Scheme” is to extend
inancial assistance to the meritorious and needy students pursuing higher education. Also,
the education expenses of the recipients of Bravery awards are to be taken care of by the Delhi
Govt.
Activities
Under the Scheme, the Delhi Higher Education Aid Trust through Directorate of Higher
Education (DHE), Govt. of NCT of Delhi will fully or partially reimburse the tuition fee paid by
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the students. The extent of reimbursement will be under three categories; (1) 100% tuition
fee of the meritorious students belonging to economically weaker section i.e. wards of
parent/s who possess relevant card issued under the National Food Security Scheme, (2) 50%
of tuition fee to meritorious students having annual family income up to Rs 2.50 lakh and are
not covered under the National Food Security Scheme; and (3) 25% reimbursement of
tuition fee to meritorious students having annual income above Rs 2.50 lakh but below Rs 6
lakh.
The qualifying aggregate percentage of marks for all three categories is 60%. A relaxation of
5% in qualifying aggregate percentage of marks will be allowed to SC/ST category students.
The Scheme will be administered and managed by the concerned Delhi state universities/
institutions for themselves and for other colleges/institutions af iliated to them.
Higher Education and Skill Development Guarantee Scheme is meant for students who wish
to pursue diploma or degree level course or speci ic skill development courses within India
and have done their class 10th and class 12th from Delhi. Under the Scheme, bank loans upto
Rs 10 lakh taken by the students will be provided guarantee through a Higher Education and
Skill Development Credit Guarantee Fund, to be created by the government for providing
guarantee to the bank in case of default.
Impact and key takeaway
n The schemes aim at providing inancial assistance to the poor and needy students who

are otherwise deprived of higher education.
n A good number of students willing to pursue higher studies outside Delhi will be

bene ited.
n Government guarantees the loan on behalf of the student.
n 1544 students have applied for the inancial assistance under this scheme.
n Till date education loans of approximately Rs 7.8 Crores to 239 students have been

sanctioned in the current academic year.
n Financial burden has been taken away on the part of students and parents.
n A inancial friendly environment is created for higher education.
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Centre for Articial Intelligence
and Machine Learning
Research and Development in emerging elds
Background
Right from inception, Indraprastha Institute
of Information Technology (IIIT-Delhi) focus
has been on becoming a strong research-led
institution. Accordingly, Infosys Center for
Arti icial Intelligence has been set up for
research purposes with a 3-year corpus
grant of INR 24 crore by Infosys Foundation.
This is one of the largest grants for
establishing a research center in an
academic institution given by any
Corporation in India.

¨ Infosys Foundation has

provided a grant of Rs 24
crore
¨ Centre deals with applied

aspects of Arti icial
Intelligence (AI), Machine
Learning, Pattern
Recognition, Computer Vision
and Deep Learning
¨ 35 Research papers

published in reputed
international journals
The center facilitates work on both
fundamental and applied aspects of
Arti icial Intelligence (AI), Machine
Learning, Pattern Recognition, Computer
Vision, and Deep Learning. The faculty
members and students work in several
exciting problem areas including robotics,
biometrics, autonomous driving, egocentric
vision, AI for software systems, and largescale data analytics. From the next academic
year (July 2018), the center is also starting a
rigorous, research oriented, and industrysavvy MTech program focusing on Arti icial
Intelligence and Machine Learning to train
next generation engineers and researchers.

¨ Over 20 PhD students

working on AI

Impact and Key Projects
In less than two years of its inception, the center has already demonstrated impact in research
by publishing over 35 papers in reputed international journals, including IEEE Transactions
and conferences including AAAI, IJCAI, ICCV, and WWW. Faculty members have been
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organizing tutorials and workshops at highly reputed conferences such as ICCV, CVPR, and
WWW. Many tools and technologies have also been developed in related domains. It is
working on many research projects, a few of them are described below. The Center is already
oﬀering a range of courses in Arti icial Intelligence, Machine Learning, Robotics, and Deep
Learning to current BTech and MTech students, and has over 20 PhD students working in
various aspects of AI and its applications.
Swarath- Autonomous Last Mile Connectivity for Commuters: The goal of this project is to
create an autonomous shuttle for the urban Indian last mile. The shuttle will operate on
prede ined routes and provide hassle-free anytime connectivity to modes of public transport
like the Metro. To keep the costs per shuttle low, the plan is to leverage state-of-the-art
Arti icial Intelligence and other computational techniques that enable reducing the costs of
sensing hardware needed per shuttle. In its irst avatar, the shuttle will provide connectivity
between points on a university campus.
Aurora- Intelligent UAV Design: The aim of this project is to build intelligent UAVs
(Unmanned Aerial Vehicle) with capabilities such as autonomous lying, navigation, and
landing, as well as capabilities to perform complex tasks such as automatic airdrop, detecting
and localizing targets of interest, and reaching a speci ied position or target. UAVs with these
capabilities can serve a plethora of applications.
I am Kalam- As we all know, there is a lot of information available about Dr. Kalam – his
writings, video, speeches, and photos. Based on this information, using Machine Learning, AI,
Computer Vision, and Computer Graphics techniques, it is proposed to create a Virtual
Persona / Avatar of Dr. Kalam – which will act, talk, and reply like Dr. Kalam. People can
interact and have a conversation with this Avatar and get replies in the voice of Dr. Kalam, with
manners and expressions and thoughts of Dr. Kalam. Initially, the Avatar will be on a large LCD
screen, but can later be presented as a 3D image or a 3D hologram.
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Prison project of National Law University
Giving students an opportunity to contribute to legal policy

Background
National Law University, Delhi has emerged
¨ Centre for Constitutional Law,
as one of the top legal Universities in the
Policy, and Governance
country, in the short span of 10 years since
(CLPG) established in 2014
its establishment. The University not only
¨ Impacting undertrials in
focuses on legal education, but has also
Tihar Prison
carved a niche for itself in legal research and
¨ Assisting jail authorities in
policy formulation. The University has
implementing Section 436 A,
multiple research centres focusing on areas
CrPC
such as the death penalty, communication
governance, intellectual property, banking
¨ Formats of custody warrants
and inancial laws, and criminology and
revised by Delhi HC
victimology. The Centre for Constitutional
¨ Students got an opportunity
Law, Policy, and Governance (CLPG) is one of
to contribute to legal policy
NLU Delhi's research centres. The Centre
focuses on foregrounding rights and other
vulnerabilities in understanding, critiquing,
and reforming laws, legal institutions, and modes of governance, so that they re lect the
constitutional ideals of justice. The Centre's research and policy work focuses on the
interaction between constitutional law and the criminal justice system; on issues relating to
access to justice and judicial reform; and on women's rights.
Activities
Since its establishment in 2014, the Centre has been working on various issues under its core
focus areas. One of the major projects undertaken by the Centre is the “Prisons Project” in
Tihar Jail, New Delhi. The Centre's work in Tihar includes studying and assisting the jail
authorities in implementing Section 436 A, CrPC (release of under trial prisoners on bail on
completion of half of the maximum prison term for the oﬀence that they are being tried for),
studying reasons for extended pre-trial detention, and issues faced by women prisoners
lodged in the prison. A few of these projects have been undertaken in collaboration with the
Delhi High Court Legal Services Committee. Interventions have focused on systemic changes
for eﬀective implementation of bail-related provisions in the Code of Criminal Procedure, as
well as of Supreme Court and High Court rulings on bail laws. The Centre has also oﬀered its
assistance to the Tihar Prison administration with respect to legal literacy for prisoners, and
legal counselling for prisoners.
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Impact
The High Court of Delhi has sought reports on the judicial side from faculty members at NLU,
on issues relating to Section 436A, CrPC, formats of custody warrants maintained in prison,
and issues relating to women prisoners. Based on reports submitted, the Court has issued
guidelines regarding revising formats of custody warrants. The Court is also examining
various other issues relating to women prisoners. Additionally, the Centre has also produced
for free distribution, a two-volume book on prisoners' rights. These books contain extracts
from important judgments of the Supreme Court and High Courts on various topics relating to
prisoners – handcuf ing, bail, torture, prison facilities etc. They are meant to be readyreckoner for judges, lawyers, prison of icials and prisoners. Short brochures are also being
prepared in English and Hindi for distribution to prisoners.
Key Takeaways
The policy interventions by the Centre provide assistance to Courts, prison authorities, and
prisoners. Since the Centre also involves student volunteers for these projects, students also
get an opportunity to contribute to legal policy, and to see how the law works in action,
especially in its interaction with vulnerable communities. The work of the Centre also feeds
into legal policy formulation, such as the 268th Report of the Law Commission of India on bail
law, to which the faculty members of the Centre contributed.
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There is so much poverty in our city and our country. There is only
one solution to this and that is high quality education. If every child from a
deprived background gets good education, then within one generation,
every family can pull itself out of poverty. This is the change that our nation
needs because only an educated nation can become a developed nation.

-Arvind Kejriwal
Chief Minister, Delhi

